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ABSTRACT

This study sought to assess and recommend ways of solving the problem of students’
disruptive behaviour in the classroom in mixed secondary schools in Kisauni Sub-
County, Mombasa County, Kenya. The objective of this study was to determine the
relationship between classroom layout practices and student disruptive behaviour in the
classroom within mixed secondary schools in Kisauni sub-County, Mombasa County,
Kenya. The data was collected and analysed using a descriptive design. The study's
target population included 24 mixed secondary schools, 96 class teachers, and 840 form
four students in Kisauni Sub-County. The study sampled 8 schools and 24 class teachers
using both the purposive and simple random sampling techniques. A simple random
sampling technique was used to select the actual students/respondents to participate in
the study. Descriptive statistics computed included means, frequencies, standard
deviation and percentages. In order to test hypotheses, f-and t-statistics shall be
computed to test significant statistical differences at a 95 per cent significance level.
Data was presented in tables, diagrams and charts. There is a moderate correlation
between practices on physical classroom layout and students disruptive behaviour (r
=.305, p .000<.05, B = .305, p =.000<0.05, t = 4.914). The study is significant in that it
will help teachers understand different student disruptive behaviours in secondary
school, which will give directions on how to curb such behaviours. The findings of this
study shall be used by school administrators and the government.

Keywords: Classroom Management Practices, Classroom Layout Practices, Disruptive
Behaviour, Seating, Learning Environment
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OPERATIONAL DEFINITION OF KEY TERMS

Academic Engagement Practices: The different tasks that teachers involve students in
as a way of preventing them from engaging in disruptive behaviors in

Kisauni Sub-County, Kenya

Class Management Practices: Practices in Physical Layout of a Class, Practices in
Classroom Control, Academic Engagement Practices, Rules Guiding

Behavior and Behavior implementation Practices used by teachers.

Physical Layout of a Class: The design of a class and different sitting arrangements and
the changes made on design and sitting arrangement in Kisauni  Sub-

County, Kenya.

Practices in Classroom Control by Prefects: Various means and ways in which class

prefects control students in Kisauni Sub- County, Kenya.

Rules Guiding Behavior: The standing directives and policies provided by teachers to
control classroom to interaction and response to various classroom

stimuli in Kisauni Sub- County, Kenya

Student Disruptive Behavior: Student behavior in a classroom or other learning
environment which interfers with the educational process. It shall be
taken to mean sleeping, fighting, drug abuse, bullying and noise making

in mixed secondary school Kisauni Sub- County, Kenya.
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CHAPTER ONE

INTRODUCTION
1.1 Introduction
This chapter comprises of the background to the study, statement of the problem,
purpose of the study, objectives of the study, research questions, the significance of the
study, the scope of the study finally it focuses on the limitations and assumptions of the

study.

1. 2 Background of the Study

School-wide approaches to disruptive behavior involve implementing various programs
by teaching staff to enforce positive behavior and provide sanctions towards unwanted
behavior (Rafi et al.,, 2020). Slater and Main (2020) point out that classroom
management was one of the most common problems facing teachers because disruptive
students take up valuable learning time. Classroom management was considered a
precondition for learning; effective teaching and learning cannot take place in poorly
managed classrooms (Riden et al.,, 2021). Students’ disruptive behavior is a major
concern in many parts of the world (Babinski & Waschbusch, 2022). For decades,
students and teachers had been troubled by disruptive behavior in their classrooms
(Gregory et al., 2021). Kind of disruptive behavior seems to be similar in character over
time (Martinez & Losen, 2020). Students who engage mostly in disruptive behavior tend
to also use drugs like Cigarettes and alcohol (Monarque et al., 2023). Large- scale studies
across many Countries in North America, Europe and Middle East have shown that boys
and girls tend to be victims of bullying at similar rates (Eijigu & Teketel, 2021). United
States of America (USA) has identified disruption as the most serious problem facing the

nation’s educational system. If students were bored, they were far more likely to look for



ways to alleviate this boredom by talking and fighting (Explore education statistics,
2022). Psychological bullying has been reported to be more common than physical

bullying in Asia, South America and the Middle East (Hakim, 2021).

A 2021 study found that disruptive learners can lower the test scores and academic
achievement of an entire classroom (Riden et al., 2021). Annual student survey in
Norway (Hepburn & Beamish, 2021), where almost a third (1/3) of the students claimed
to had been disturbed by disruptive behaviors. Secondary schools in Polland, prefects are
student leaders who are elected and assigned specific duties and responsibilities by the
school administration to maintain students’ discipline as one of the intervention (Eymeri-
Douzan & Tanguy 2021) all is in vain because they have not succeeded to deal with
students’ disruptive behavior. In many British schools, prefects have considerable power
and effectively run the school outside and inside the classroom. The prefects still lag
behind in British schools to assist teachers in maintaining acceptable behaviors
standards, discipline and order among students (Berceanu, 2021). The classic concept of
a bully taking a student’s lunch money was the most common disruptive behavior
described in South Africa. Brunner (2021) reported that teachers in South Africa were
becoming increasingly distressed about disciplinary problems in class. In South Africa,
38.8(%) of students reported that bullying was associated with poor academic

performance (Mthethwa, 2021).

The director of population and development in Botswana, remarked at the 45th session
of the Commission on Population and Development that Botswana was deeply concerned
about incidents of alcohol and substance abuse amongst the Country’s youth and
adolescents (Sebeelo, 2021). Kimanya secondary school in Masaka district tried to use

the strategy of expelling students for smoking marijuana and sneaking from school in



Uganda (Scheier & Griftin, 2021).This made the situation to become worse where by
many students were expelled without any change on their behavior. This implies that
there is a problem of poor use of the strategy in solving of students’ disruptive behavior

in African schools.

Amemiya et al. (2020) highlight several types of intervention strategies that could be
followed by teachers, based on the disruption they encounter. Prefects’ responsibilities in
Kenyan schools are not only giving directions on management of daily routine,
presenting students’ issues for action but also involves enforcing school rules and
regulation. (Geurts et al., 2023). The classroom seating has not been given the potential
to affect the level of classroom management and the rate of disruptive classroom
behavior (Lintner & Salamounova, 2021). Positive behavior, interaction and learning
environment in classrooms does not aim at preventing or decreasing disruptive behavior
(Granero-Gallegos et al., 2020). School in Kenya have no proper managerial system and
preventive measure taken by the teachers to ensure order (Slater & Main, 2020). In
connection to this the relationship of classroom management practices and students’

disruptive behavior has not been fully investigated.

The aim of classroom management practices e.g. CPI (Class Pass Intervention) used by
teachers should therefore address disruptive behavior and improve character. Therefore
creating a positive class environment is important in preventing students’ bad behavior
and supporting academic achievement where the recommended ratio of praise to
reprimands is 4:1 (Caldarella et al., 2021). It is apparent that student disruptive behavior
is therefore a problem that affects secondary schools students locally, nationally and

internationally.

Okumbe (2018) did a study on management of students’ behavior in secondary schools



in Nairobi County which observed that teachers used a wide range of methods managing
student behavior in class. These included expulsion, suspension, rewards, pinching and
self-commitment in writing to maintain good conduct which did not have a positive
impact on disruptive behavior. At least all teachers experienced multiple disruptive
behaviors ranging from dozing in class at 57.89%, lateness and handling assignment at
10.53% in Embu East Sub- County. Common causes of student disruptive behavior were
peer influence (33.89%), drug abuse (32.04%), conflicting school rules (11.65%), poor
management (11.65%) and media influence (10.68%). It was concluded that conditions
of students’ disruption in secondary classes are disheartening and in some of the schools

they offer little support in managing disruptive behavior.

Data from Kisauni Sub-County indicated that student disruptive behavior was common
in mixed secondary schools. A student may consider talking with other students sitting
beside them as perfectly normal not aware of their effect on the other students or the

class (Rogers, 2020). This had been detailed in Table 1 below.

Table 1

Kisauni Sub-County Suspension of Students on SDB Statistics in Mixed Secondary
Schools from 2020- 2022

Disruptive behavior 2020 2021 2022 SDB (%) for 3 years
Sleeping in class 85 100 130 29%
Drug abuse 80 90 120 27%
Fighting 60 75 100 22%
Noise making 20 40 45 10%
Bullying 35 50 62 13%

As it is seen in Table 1 the problem of SDB is great in Kisauni Sub- County mixed
4



secondary schools. The results shown in Table 1 reveal that out of five students’
disruptive behavior identified, sleeping and drug abuse were the leading disruptive
behaviors where many students had been suspended. Coast region being a hot
environment has made many of learners instead of concentrating in class hours to always

sleep in class especially in Kisauni Sub-County.

From the background to this study, it is evident that there is a problem of poor classroom
management practices on students’ disruptive behavior by teachers in the learning
process. In western and Asian Countries they have advanced classroom management for
disruptive behavior while in Africa the management of disruptive behavior is still
behind. When classroom management practices addresses students’ disruptive behavior
well, teachers will enjoy teaching and learners will get the concept well leading to good
performance. This study therefore established the relationship between classroom
management practices namely; physical classroom layout, classroom control practices,
Academic engagement practices, classroom behavior modification techniques,
implementation of classroom rules and Students’ disruptive behavior in mixed secondary

schools in Kisauni Sub County, Kenya.

1.2 Statement of the Problem

Students’ disruptive behavior in schools should be minimal to ensure learning/teaching
takes place effectively as observed in many developed Countries (Babinski &
Waschbusch, 2022). Management of behavior as it continues to be controlled globally,
there is still a significant lag in its management in African Countries like Kenya.
Effective use of engagement practices, modification behavior, rules improve learner
performance and quality of education. Understanding how management practices

influence student disruptive behavior is essential for addressing a serious problem of



disruptive behavior in teaching activities in Kisauni Sub County, Kenya. In Kisauni Sub
County, Kenya the management of students’ disruptive behavior in classroom has
remained low despite ministry of education effort to provide policies but Kisauni
Sub- County Director of Education (2022) reported that 3 mixed secondary schools from
the Sub- County in 2022 experienced student disruptive behavior like sleeping in class
which led to form four classes unable to perform well in the final examination.

In 2023 the disruptive behavior cases increased in that 5 out of 22 schools experienced
bullying, sleeping, drug abuse and fighting among students in classes (Kisauni Sub-
County Director of Education, 2022). According to Okumbe (2018) suspension was
commonly used as a discipline method by teachers but the method has not reduced
disruptive behavior in secondary schools. Mixed secondary schools in Kisauni Sub-
County, students in mixed secondary schools are affected by some student disruptive
behavior more than single girls or boys schools (Babinski Waschbusch, 2022). Shier
(2022) found that mixed schools had internal problems that were related to fighting and
substance abuse among students. Disruptive behavior is uncomfortable and may cause
frustration, stress, lack of motivation and a slowdown in social development (Mauliya et

al., 2020).

Disruptive behavior is particularly worrying considering the fact that some abusers had
been suspended out of the classroom. The Ministry of Education had directed all schools
to set up effective classroom management practices to deal with disruptive behavior
which most of the schools were experiencing among the students (Kisauni Sub-County
Director of Education, 2022). It was therefore imperative to investigate the relationship
between classroom management practices and students’ disruptive behavior in mixed

secondary schools in Kisauni Sub-County, Kenya.



1.3 Purpose of the Study

The purpose of the study was to determine whether there was relationship between

classroom management practices and students disruptive behavior in mixed secondary

schools in Kisauni Sub- County, Kenya.

1.4 Objectives of the Study

The following were the objectives of this study:

1.

11.

1il.

1v.

To establish the relationship between physical classroom layout and students’
disruptive behavior in mixed secondary schools in Kisauni Sub-County, Kenya.
To establish the relationship between classroom control practices by prefects and
students’ disruptive behavior in mixed secondary schools in Kisauni Sub-County,
Kenya.

To establish the relationship between academic engagement practices and
students’ disruptive behavior in mixed secondary schools in Kisauni Sub-County,
Kenya.

To establish the relationship between classroom behavior modification
techniques used by teachers and students’ disruptive behavior in mixed secondary
schools in Kisauni Sub-County, Kenya.

To establish the relationship between implementation of classroom rules and
students’ disruptive behavior in mixed secondary schools in Kisauni Sub-County,

Kenya.

1.5 Research Hypotheses

HO;: There is no statistically significant relationship between physical classroom

layout and students’ disruptive behavior in mixed secondary schools in

Kisauni Sub-County, Kenya.



HO,: There is no statistically significant relationship between classroom control
practices by prefects and students’ disruptive behavior in mixed secondary

schools in Kisauni Sub-County, Kenya

HO;: There is no statistically significant relationship between academic engagement
practices and students’ disruptive behavior in mixed secondary schools in
Kisauni Sub-County, Kenya?

HO4: There is no statistically significant relationship between classroom behavior
modification techniques by teachers and students’ disruptive behavior in
mixed secondary schools in Kisauni Sub-County, Kenya

HOs: There is no statistically significant relationship between implementation of
classroom rules and students’ disruptive behavior in mixed secondary schools

in Kisauni Sub-County, Kenya.

1.6 Justification for the Study

The researcher was encountering students’ disruptive behavior when teaching in class
and this made it hard for the researcher to meet the objectives intended to be achieved in
a lesson. These motivated the researcher to carry out research in Kisauni Sub-County

because the researcher is a teacher in one of the schools in the Sub-County.

The research topic was build up after the researcher looked at the recommendations for
follow up studies that were made in existing scientific articles. The research topic filled
gaps making the topic more relevant because it impacted on research quality, academic
success and career prospects. The data was analyzed to identify if it was relevant to the

research topic. The research thesis created an academic claim of the central argument of



the paper so it was relevant.

Research findings would be beneficial to the targeted stakeholders because the
information collected on the research topic could be taken to the Ministry of Education
in Sub-County level so that information in soft and hard copy could be shared to all
schools in Kisauni Sub-County to enable teachers in those schools to use the information
in addressing the students’ disruptive behavior using classroom management practices.
The online information on this research topic would be used by schools in other Sub-

Counties which encounter the same problem in order to address it accordingly.
1.7 Significance of the Study

The study sought to investigate the relationship between classroom management
practices and students’ disruptive behavior in mixed secondary schools in Kisauni Sub-
County, Kenya. This is important because, the research will help the class teachers to
understand different forms of classroom disruptive behavior in secondary schools. This
study will give directions on how to deal with disruptive behavior among secondary
school students. The findings of the study will be helpful to the teachers to be equipped

with the required skills for dealing with students’ disruptive behavior in classroom.

The findings of this study will also be added to data bank to facilitate further research.
Policy makers in education will be able to formulate better policies on dealing with
disruptive behavior. Academic performance is likely to improve in national exams.
Lastly the research provides necessary information on how to improve classroom
management practices. Curriculum designers will find the information important for
future inclusion of content related to disruptive behavior. School discipline is also likely

to improve.



1.8 Scope of the Study

The study sought to investigate the relationship between classroom management
practices and students’ disruptive behavior in mixed secondary schools in Kisauni Sub-
County, Kenya. It only looked at students’ disruptive behavior in mixed secondary
schools. Such behaviors were limited to sleeping, bullying, fighting and noise making in
class. Classroom management practices were confined within physical classroom layout,
classroom control practices by prefects, academic engagement practices and classroom

behavior modifications to be studied.

1.9 Limitations of the Study

The limitations of this study were:

Secrecy about issues related to disruptive behavior. Some student respondents refused to
give accurate information fearing for suspension and being reprimanded by the head
teachers. The researcher solved this limitation by assuring the respondents of
confidentiality and anonymity in handling information. among their students fearing that
such information would portray their schools negatively. The researcher mitigated this
by collecting information from varied of respondents such as teachers and deputy head
teachers in order to get a balanced view. The researcher assured the head teachers that
the information would be purely for academic purpose. The respondents were also
reluctant to respond to the questionnaires because there was no benefit to gain. The
researcher addressed this limitation by assuring them that the information gathered from

the study was aimed at benefitting future generations and not just the current one.

The finding will be applicable to other areas or counties which only experience the same
disruptive behaviors that is sleeping, noise making, fighting drug abuse and bullying

others in classroom. The researcher solved this limitation by putting the information

10



collected online so that any school that experience these disruptive behavior they will

easily access the information online.

1.10 Assumption of the Study

The study anticipated that the respondents would be cooperative enough to give the
required information of the study. It was assumed that classroom management practices
had a relationship with students’ disruptive behavior.

The study assumed that class teachers and students in mixed secondary schools in
Kisauni Sub-County would voluntarily give correct and honest information for the
purpose of the study. The assumption was based on the belief that the participating
respondents would willingly and truthfully share their insights and experiences related to
student disruptive behavior in classroom setting thereby contributing to validity and

reliability of the research findings.
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter focused on review of literature related to the influence of classroom
management practices on students’ disruptive behavior in mixed secondary schools in
Kisauni Sub-County. The themes related to the literature reviewed included the
following: student disruptive behavior in mixed secondary schools; classroom
management practices; classroom control practices by prefects, practices on physical
classroom layout, academic engagement practices, classroom behavior modifications

practices and implementation of rules of classroom behavior.

2.2 Theoretical Framework
This research was supported by the operant conditioning theory and Classical/Scientific
Management theory. The theory guides in the explanation of student disruptive behavior

in class with classroom management practices used to handle disruptive behaviors.

2.2.1 Operant Conditioning Theory
Skinner is regarded as the father of operant conditioning but his work based on

Thorndike’s (1898) law of effect. According to this principle, behavior that is followed

12



by pleasant consequences is likely to be repeated and behavior followed by unpleasant
consequences is less likely to be repeated. Skinner introduced a new term into the law of
effect-Reinforcement behavior which is reinforced tends to be repeated. Behavior which
is not reinforced tends to die out or be extinguished. Operant conditioning theory have
been used in this study because it shows how disruptive behavior like fighting, drug
abuse were being repeated by students in class over and over again. Domen et al. (2020)
explained that behavior could be changed by applying reinforcements because whether
positive or negative reinforcement act as motivators. Operant conditioning theory also
shows how teachers can apply negative reinforcement to such disruptive behavior to

weaken or eliminate disruptive behavior in class.

Operant conditioning provide a framework to support a study on the relationship
between classroom management and student disruptive behavior in mixed secondary
schools in Kisauni Sub County, Kenya. In line with the behaviorist theory of behavior
modification, PBA utilizes Skinner’s principle of reinforcement to teach expected social
behaviors. Hepburn & Beamish (2021) maintained that positive behavior interventions

based on reinforcement practices have shown success in reducing behavior problems.

Therefore the theory offers a practical foundation for understanding human behavioral
characteristics and use of rewards and consequences to establish and change students’
disruptive behavior. For this study, aspects of positive behavior management are
investigated (Fitri & Ain, 2022). Therefore, a theoretical framework was selected that
pertain to aspects of behavior modification. The behaviorist theory, specifically Skinners

(1953) Operant Conditioning, provide the theoretical base for school discipline practices.

Identifying the antecedent stimulus and the consequences could make problematic

behaviors somewhat predictable and able to manage. The operant conditioning

13



framework justifies the investigation of the problem influence of classroom management
practices on student disruptive behavior because the theory offers a practical foundation
for understanding human behavioral characteristics and use of rewards and consequences

to establish and change student behavior.

2.2.2 Scientific Management Theory

Fredrick Taylor believed that the reason why most organizations fail is due to the fact
that they lacked successful systematic management (Tintore et al., 2020). Scientific
management theory provides a way for companies to most efficiently utilize their
workers and for workers to complete their tasks in the “best” way possible with a
minimum of wasted motions and movements. Steps in the order of Scientific
Management theory are: develop a scientifically-based method for each part of an
individual’s work to replace the non-scientific rule-of-thumb method, select employees
strategically, based on their individual skills and abilities then train them on the methods,
monitor and supervise employees to ensure they follow exact methods they have been
trained in to perform their jobs. Teachers are instructed that the mark of a good teacher is
to be in control of the class (Bokulich, 2020). Taylor wrote that the best management

was true science resting upon clearly defined laws, rules and principles as a foundation.

The two theories Operant conditioning theory and Scientific management theory have
been used in this study because operant conditioning theory only shows how disruptive
behavior are strengthened by students when reinforced and also how disruptive behaviors
are eliminated or weakened if teachers apply negative reinforcement. Operant
conditioning theory does not show classroom management practices used to address the

disruptive behavior which are identified in class.
The Scientific management theory measures the application of five main classical
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management functions in educational management process namely: planning,
organizing, directing, staffing and controlling (Larose & Chateauvert, 2020). Teachers
should identify the cause of classroom disruptive behaviors whether it was individual or
collective (Kools et al., 2020). This opens up a way for class teachers to come up with
plans and objectives to deal with disruption in classroom (Riden et al., 2021). Then the
class teachers to organize and put in order of priority and preferences the resources
which are available. They also provide leadership by delegating duties and responsibility
to prefects and motivating them. Many class teachers have not applied this strategies to
students’ disruptive behavior making it more difficult to reduce disruption in schools.
Therefore, class teachers to structure students’ work lives by maintaining systems and
rules. And these will enable teachers effectively to shape appropriate behavior and

minimize disruptive behaviors (Slater & Main, 2020).

The objective of determining the relationship between classroom management practices
and students’ disruptive behavior is connected to scientific management theory.
According to the steps in scientific management theory, class teachers to develop the
methods which are classroom management practices e.g. physical classroom layout,
academic engagement practices, classroom behavior modification techniques,
implementation of classroom rules and train prefects on the practices needed to be used
for them to assist class teaching in supervising the learners who disrupt others to ensure

that they use classroom management practices given.

Scientific management provides a theoretical foundation for understanding how
classroom management practices like rules, physical classroom layout and behavior
modification techniques in Kisauni Sub County, Kenya. The theory helps in identifying

the key factor that relate to disruptive behavior and can guide the development of
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strategies that enhance learning process in a conducive environment.

2.3 Empirical Literature Review

2.3.1 Students’ Disruptive Behavior

Disruptive behavior is uncomfortable and may cause frustration, stress, lack of
motivation and a slowdown in social development (Mauliya et al., 2020). Each student’s
life experiences are different and this influences their behavior in one form or another.
Interpersonal conflicts like inattentiveness and engaging in side conversations lead to

disruptive behavior (Lintner & Salamounova, 2021).

Noise is consistently associated with lower reading performance (Wickens, 2020).
Students mostly make noises in classroom especially during independent work and tests.
A student might make noise because they find the work tedious, too easy or too difficult;
this is because they are uncertain about what to do (WHO & WHA, 2023). Babinski and
Waschbusch (2022) added two forms of disruptive behavior: student chatting and
laughing amongst themselves and active cell phone use during class (Massonie et al.,
2020). Most schools in Kenya report class teachers complaining to the school managers
of Chronic noise making in classes which can result in reduction of motivation, inferior
memory and reduced ability to extract auditory information and results in reduced
attention (Prell, 2022). Teachers try to reduce noise making class but may provide
inadequate reactions towards disruptive behavior (Granero-Gallegos et al., 2020).This
gives room to most of students to misbehave in class like speaking with other students
without permission, disturbing others and talking out of turn (Wickens, 2020). Speech
noise containing specific effects on semantic processing is able to act as distracter

(World Health Organization & World Health Assembly, 2023).

A noisy environment may have a negative impact on the ability of students to remain
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academically engaged (Massonie et al., 2020)). Noise affects human’s peace of mind and
this poses a risk to understanding among students (Prell, 2022). Teachers may suffer
from exhaustion if they are not successful in their efforts to manage their classrooms and
facilitate a quiet environment and good possibilities for the students to learn (World
Health Organization & World Health Assembly, 2023). In Kisauni Sub-County teachers
experience repeated exposure to high level of noise which might cause stress on nervous
and auditory system (Prell, 2022). Children need more favorable listening conditions for
decoding and processing of oral information (Wickens, 2020). Therefore the aspect of
making noise as a disruptive behavior has not been comprehensively addressed by

aforementioned scholars.

Abuse of drugs occurs in varying ways; some drugs were taken orally, while others were
smoked, injected or snorted. The basic goal of teachers in schools is to protect the
children from drug dealers who are increasing in the school set up (Reitsma et al., 2021).
Globally, research has shown that all forms of drug dependence and drug associated
disorders are highest at the age group of 18- 29 years (Center for Behavioral Health
Statistics and Quality, 2022). Peer pressure is the major risk factor leading students to
drug abuse (Franzese et al., 2021). There is a significant relationship between the
individual’s substance using behavior and the involvement of their friends in substance
abuse (Thompson et al., 2021). United Nation Office on Drug and Crime (2022)
discussed the effect of syringe and needle exchange programs on the incidence of
injection drug cessation. In 2002, 36% of Acquired Immune Deficiency Syndrome cases
in United States occurred due to injection among drug users (Horgarth et al., 2019).
Injecting drugs increases the effect by reaching the brain more quickly thus inducing a
strong and rapid onset (United Nation Office on Drugs and Crime, 2022). Treatment

admission rates for the use of heroin through injection had risen nearly 40% in the past
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year alone (Monarque et al., 2023).

Educators need to take some action to stop the disruptive behavior, reactivate the
student‘s participation In Kisauni Sub-County the commonly used substances such as
alcohol, tobacco and Marijuana have been described as —gateway drugs that youth pass
through before engaging in other illicit substances and finally to serious drug dependence
(Franzese et al., 2021) in the learning process and prevent other class members from
being affected (Berry, 2020). Injected drugs were heroin but cocaine, amphetamines and
methamphetamine also are abused by injection (Ivsin et al., 2022). Poor classroom
management had made it easy for drug and alcohol availability within school system

(Shuai et al., 2020).

Psychological bullying has been described as engagement in insults, gossip teasing,
mocking and serious verbal abuse (Ruslan & Rezkiani, 2023). Milder physical bullying
such as grabbing is common in America (Deoliverira, 2020). If a child actually begins to
encourage or assist in the bullying, then he or she becomes much more likely to bully
others in the future (Eijigu & Teketel 2021). In Kenya, Lambert et al. (2021) state that
students’ behavior problems result in loss of time and money paid by other students in a
classroom. A cross- cultural study by National Center for Education Statistics (2019)
found that more than 30% of bullied students reported feelings of sadness and more than
20% had thoughts of suicide. Riden et al. (2021) indicates that the disruptive behavior
not only impacts academic instruction but can risk the safety of the learning environment
for students. Class teachers in Kisauni Sub-County should use classroom strategies such
as keeping a predictable schedule, providing choice, movement breaks, teaching children
about their brains and utilizing logical consequences for behavior to deal with bullying in
class (Hakim, 2021).
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Sleep habits were influenced by physical, mental and environmental factors such as age,
lifestyle, emotional tension and noise (Fonse & Genzel, 2020). A 2014 Report for the
United State (US) National Library of Medicine and National Institute of Health reported
that daytime sleepiness and irregular sleep schedules were common among students
(Wallace, 2022). In Kenya, a teacher keeps students awake and engaged with physical
movements and mentally stimulating activities in a well- lit classroom, when students
regularly fall asleep in class. (Prichard, 2020). By 1999, many high schools in Kisauni
Sub-County were starting lessons at 7.30 a.m. this showed that these early school
schedules undermine teenagers’ ability to learn, to drive safely and get along with others.
Most schools nowadays start between 8.20- 9.00 and many students barely stay awake all
day (Galan-Lopez et al., 2021). Teachers in Kisauni Sub-County need to challenge the
students daily, engage their minds and keep them involved in their lessons to reduce

sleeping (Kodso et al., 2022).

Fighting is one of the most serious and challenging of all student behavior. According to
Frederique (2020) larger class size is a major cause of disruptive behavior. Students who
misbehave as a motive for revenge may enjoy acting cruelly or even violently towards
others (David-Ferdon, 2021). Internalizing behavior had found in some cases of youth
violence although in some depression was associated with substance abuse (Wang,
2020). Gaete and Gaete (2021) states that students exhibit disruptive behavior to show
their power. Students in classrooms where materials are organized and accessible had
fewer disruptive behaviors than those in classrooms where materials are disorganized

and in disarray (Slater & Main, 2020).

Fighting as a disruptive behavior occurs when classroom is not arranged properly. Shier

(2022) narrates that students attention seeking was also a leading cause of disruptive
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behavior. Children‘s behavior was shaped by the social context of the environment
during the developmental process (Adams, 2020). Many researchers had not studied the
relationship between classroom management practices and fighting as student disruptive

behavior in class.

2.3.2 Physical Classroom Layout and Students’ Disruptive Behavior

Reflective of the traditional belief, learning was considered most effective when
teachers’ delivery design effectively uses rows of desks to ensure individualized learning
(Tobia et al., 2022). It can be deduced, therefore, that teacher should design good sitting

arrangement that facilitates learning and not any form of misbehavior.

It was good to allow students to sit with members of a group because life skills were
taught in small groups. This provides opportunity for free and thorough exchange
of ideas and increased individual participation. Some learners were not enthusiastic
about pair and group work. Shao et al. (2020) worked with a classroom teacher to
rearrange the classroom physical environment by creating distinct individual versus
group work spaces. Pairing and grouping students appropriately in classes had a wide

variety of levels which has a positive impact on Student disruptive behavior.

Rogowsky et al. (2020) found that 60% of one’s learning style was biological and
developmental set of characteristics. Operating together reflects students’ positive
approach to teach (Tobia et al., 2022), further observes that Small group processes, being
interactive are more appropriate to facilitate the examination of attitudes to drugs and
drug use and create an environment conducive to attitude change by encouraging trust
and reducing personal obstacles to change such as egocentricism and defensiveness.
Wilburn et al. (2019) point out that classroom management was one of the most common

problems facing teachers because disruptive students take up valuable learning time.
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The classroom sitting has the potential to affect the level of classroom management and
the rate of disruptive classroom behavior (Tobia et al., 2022). When teaching large
classes it is important to move student around so that they are not always next to the
same partner. When students sit with group members, they can start interacting with their
classmates, build better friendship and also become more social. Educators are obliged to
build positive relationship with all learners and help them in feeling a sense of belonging

to other learners (Saro et al., 2022).

Teachers differ in the criteria they use to arrange seating groups. If a teacher was to work
with groups of children and move between these groups, it makes sense that children
should be seated together as a group and also apart from other groups. Social
environment was a powerful influence on health and social outcomes (Prashanti &
Ramnarayan, 2020). Tobia et al. (2022) postulates that there was an evident consistency
between what the teacher is trying to do, what the pupils were to do, the kind of
interaction that was intended and the configuration of the furniture. Research was lacking
on the relationship between classroom management practices and students’ disruptive

behavior.

There are numerous types of seating arrangement available to choose from including
rows and columns, groups and pairs. The physical arrangement and features of the
classroom environment, such as seating arrangement and organization can influence
students’ behavior and attention to academic tasks (Rogers, 2020). The students who
choose to sit with their friends appear to be happier because they can sit by their friends
and carry out small conversation. Better academic interaction, class participation and
decreased incidences of poor behavior (Aaas, 2021). This was an important consideration

because work can be done amongst peers including reading prior to class (Adams &
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Quinones, 2020). Physical arrangement of the classroom can contribute to appropriate
behavior and overall academic achievement (Shao et al., 2020). Research was lacking on
how sitting according to friendship relate to students’ disruptive behavior in mixed

secondary schools.

Classroom sitting arrangements are usually under a teacher’s control and thus the teacher
may choose from a variety of arrangements depending on the goals of the classroom
activities. Experienced teachers seemed to have a better grasp on which strategies and
techniques worked (Tobia et al., 2022).Traditional classroom set up rely on assigned
seating where teachers create seating charts and rearrange sitting permanently basing on
how students behave. Changing the seating arrangement has affected student behavior
(Shao et al., ibid). Researchers have documented that the most effective schools are those
with a well- ordered environment and high academic expectations (Zhang, 2019). It was
therefore clear that when teachers assign seats, it facilitates discipline in the classroom.
Research was lacking on how permanent sitting arrangement related to students’

disruptive behavior in mixed secondary schools.

When students are given opportunity to choose their seats in class, they will likely sit
near their friends allowing students to feel comfortable which influences them to be more
talkative (Mutua et al., 2023). This could cause distraction in class, taking away the
learning of others (Tobia et al., 2022). This interaction will enable the teacher to detect
those students who are disruptors because they do not hide their behavior to each other
(Wilburn et al., 2019). When students are given freedom to sit wherever they want in a
classroom, they will always choose the location for themselves that is to the teacher’s
greatest possible disadvantage (Rogers, 2020). Barksdale et al. (2021) comments that if

learners feel safe within a classroom environment their behavior tends to be more
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positive.

Students who sit near the front and center of the classroom get better grades and like the
instructor more than students who sit at the back of the classroom (Tobia et al., ibid).
Those students who sit further from the teacher are not singled out for communication as
often as those seated at the front of the class (Clinton & Wilson, 2019). Bolden et al.
(2019) found that teachers spent 70% of their time in the center front of the classroom,
15% along the sides and the back and the remainder of the time in the aisles. It implies
that sitting at the back was more preferred by student disruptors. Despite the significant
role that teachers play in education, they continue to encounter challenges in fulfilling
their functions. It is clear that these studies did not connect classroom management

practices and students’ disruptive behavior.

2.3.4 Classroom Control Practices by Prefect and Students’ Disruptive Behavior
Prefects are appointed to help the staff with routine duties (Sacchi et al., 2022). Prefects
arrange for proper supervision of the preparatory classes and deal wisely with minor

cases of indiscipline (Kashyap, 2021).

Amemiya et al. (2020) allows prefects to punish students for the minor offences within
the school and at all times assist the teaching staff in the general discipline of school.
Herzig et al. (2021) assert that prefects play a key role in resolving conflicts among
students for a peaceful learning environment. Class monitors help the teacher to create
and maintain order in the classroom (Geurts et al., 2023). Effective classroom managers
are more skilled at preventing disruption from occurring in the first place (Rocha et al.,
2020). Few studies had delved into the influence of punishment roles played by prefects

on students’ disruptive behavior.

Prefects work with and for the school community to ensure smooth running of the school
23



(Mutua et al., 2023). They should be able to command respect of the fellow students,
exercise authority in a responsible manner and should be proactive (Herzig et al., 2021).
Learners should had a say in the school affairs including disciplinary matters of the
school (Aryati et al., 2021). According to Ministry of Education (2022), a problem
should receive direct attention and analysis including how a student perceives the payoff
for his or her behavior. Prefects should therefore be able to assist teachers to execute
punishment roles. In connection to the above discussion, a study on classroom
management practices needs to be conducted in order to bridge a gap between students’

disruptive behavior and selected classroom management practices in schools.

A prefect was one of the top leaders in a school. Republic of Kenya, (Irsheid & Teacher,
2018) observes that prefects represent other students in their prefecture and that they take
responsibility of what happens in the classroom all the times. Strickland et al. (2019)
observe that drug and substance abuse have high clientele among school- going age. This
was a challenge to prefects since they could also be victims or have to manage fellow
students who were already intoxicated. Kamau (2017) in the study of the role of prefects
aver that they are very important in a school since they were the ones who interact more
with students. Prefects must therefore be used to detect crimes in a class. Few studies
have delved into the influence of reporting roles played by prefects on students’

disruptive behavior.

Prefects help in ensuring that the physical facilities were well maintained and utilized by
the students without waste and they act as role models to other students (Kashyap, 2021).
Prefects achieve their objectives by setting goals and proposing what should be done in
order to achieve the set goals. For students to have a successful year in classroom, they

must understand and practice the behaviors a class teacher expects of them (Mutua et al.,
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2023). This trend puts behavioral analysis and behavior modification into a broader
social context (Lintner & Salamounova, 2021). Students could therefore be helped by
prefects to know and reinforce what is appropriate as well as good cooperative behavior.
This could be done by encouraging other students to perform duties without necessarily
being pushed or supervised (Rocha et al., 2020). Muller-Kuhn et al. (2021) observe that
prefects or student leaders help in making the voice of students and opinion be heard in
school management and promote general welfare of the students at the school level. The
particular aspect has not been explored by the fore mentioned scholars.

The role of prefects include supervising students as they carry out their duties,
maintaining order and discipline and assisting the running of day-to-day activities of the
school (Rocha et al., 2020). The teacher can assign the class monitors any duties to help
the classroom run more smoothly, safely and efficiently. Good classroom environment
should promote independent learning (Shao et al., 2020). Teachers were under a
significant amount of pressure to ensure that they provide a conducive classroom setting
to students’ academic and emotional success (Worldbank Group Education Strategy,
2020).1t was also found out that students who are able to participate in making decisions
at school level are more committed to decision making and democracy in other contexts
(Franklin & Harrington, 2019). Therefore, prefects play a very important role in
classroom because of the functions they performed like giving directions to other
students who they lead and setting the pace of activities for them (Irsheid & Teacher,
2018). Little research have been done to show the relationship between classroom

disruptive behavior and students’ disruptive behavior.

2.3.5 Academic Engagement Practices and Students’ Disruptive Behavior
Teachers use academic engagement tasks (Avazmatova, 2020) while students invest in

educationally purposeful activities which were fostered by staff and which encourage
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students’ deeper understanding of concepts (Gage et al., 2018).

Assignments are easily available in classroom settings to use as reinforcement (Allison,
2020). Teachers are expected to maintain the behaviors within the classroom, culturally
understand and focus on the students’ academic more than their behavior (Greener,
2020). Teachers assign work each and every day to be done in the class or as homework.
It was put on the board; students copy it down and move on to the next item on the day’s
agenda. Students have to be involved very actively in activities to channel their negative
energy into positive and productive behavior. Rodriquez & Welsh (2022) maintains that

knowledge without discipline is useless.

An effective classroom management style consists of creating an environment and
attitude towards the students that was task oriented, predictable and consistent (Sacchi et
al., 2022). Teachers should encourage students to complete assignments and to engage in
other learning activities. They should stick to rules set for completion of the assignment
and let them be responsible for themselves. Students who are attending to academic tasks
cannot at the same time be engaged in disruptive off- task behavior (Scherzinger &
Wettstein, 2018). Ensure that there was a clear communication of assignment, monitor

their progress and completion of assignments (Algahtani, 2020).

With good time management, students know how much time they had, how long it will
take to get assignments done and what they can accomplish in the time they had. This
was a model in which learners actively construct their own knowledge which reduces the
feeling of being rushed which in turn leads to less frustration and stress (Dumas, 2020).
Some students may lose confidence and doubt themselves if an assignment takes much
longer than you suggested. The reason for not completing assignment includes low

student self-confidence and lack of interest in the topic (Ryu & Kims, 2020). So
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classroom should had a set of rules that will help in governing the work habits of learners
and their personality (Australian Government, 2023). Few studies had been done to show
how engaging students in doing a lot of assignment influences students disruptive

behavior.

Secondary school teachers often complain that their students show a disengagement
attitude in class. Students do not prepare for lessons as they make only little use of
assignment and they had a limited awareness of their own learning process (Lee, 2017).
Studies have characterized high school students in particular as bored staring out
classroom windows, counting the seconds for the bell to ring and pervasively disengaged
from the learning process (Gage et al., 2018). Successful classroom managers help
students identify what is expected of them and how to achieve these expectations
(Fernanda et al., 2020). In order to clarify expectations during all stages of a lesson,
teachers can use advance organizers to set up instruction, provide guidance and feedback
to students during instruction and reflect with students after instruction (Kim et al.,
2020). Little research had been done to show how engaging students in doing assignment

relate to students’ disruptive behavior in class.

When doing private studies students should utilize resources or otherwise request teacher
assistance in any subject not understood by the student. Califonia Department of
Education (2022) stated that coaching assists students as they identify factors that can
influence their academic experience and examine the learning environment by exposing
students to self- assessment, reflection and goal setting. As academic engagement
increases, disruptive behavior decreases (Lopes & Oliveira, 2017). Private studies should
be monitored by teachers because of the students’ conceptions and their learning

environment (Benne, 2021).). Teachers often encourage students to use this time to catch
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up on missing assignment or study for tests (Granero- Gallegos et al., 2020).

When students let their minds drift off, they’re losing valuable learning time (Allison,
2020). Sometimes, students also use study periods to converse, make phone calls, text
message, play video games or socialize or pursue non-academic topic though they are
forbidden (Bosch & D’Mello, 2021). Classroom management is the actions teachers take
to create an environment that supports and facilitates both academic and social-
emotional learning (Rusticus et al., 2020). Little research had been done to show how

engaging students in private studies influences students’ disruptive behavior.

The purpose of implementing classroom management strategies was to enhance
prosocial behavior and increase student academic engagement (Schussler et al., 2021). It
was important that you decide the purpose of taking notes (Ali, 2021). Gonzalez-Zamar
et al. (2020) emphasized that students develop motivational mindset related to their study
activities that is characterized by dedication, vigor and absorption. Students copy notes
from teachers as well as from reading and written materials (Rusticus et al., 2020). This
allows learners to make connection between ideas, units and engage in deep processing
of course content (Berry, 2020). Note taking had been found to be as cognitively
demanding as playing chess as both require the retrieval of knowledge, planning and the
development of solutions (Lopes & Oliveira, 2017). Little research has been done to

show how engaging students in copying notes influences students disruptive behavior.

Cooperative learning uses interactive learning techniques to maximize student
involvement in the learning process (Outlook of Education policy, 2020). Students work
through role playing, performing exercise and dialogue to deal with student disruptive
behavior (Papi & Hiver, 2020). Group discussion helps students to develop a host of

skills that are increasingly important in the professional world (Dusenbury et al., 2019).
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Role play was noted as an effective way to enable children to explore peer pressure and
bullying (Eijigu &Teketel, 2021). Some students may not do much in discussion while
others may work hard. Students are encouraged to work together, which could be

reinforcing for some students particularly adolescents (Liu & Flick, 2019).

Group contingencies are ideal components to classroom interventions because they
reduce aggressive, noncompliant and inappropriate behaviors and increase on task
behaviors (Hawkins et al., 2020). Group discussion establish a feeling of community by
teaching students to work cooperatively and give them regular opportunities to learn
structured cooperative activities. This was because some students may just hang around,
gossiping or loafing around without doing the job resulting in less productivity from their
end. These behaviors were considered disruptive because they were inappropriate in the

setting in which they occur (Aaas, 2021).

Young people prefer to be actively involved in drama (Hiver et al., 2020) as one way of
discussing issues. In this review, little literature deals with the influence of drama on
misbehaving education (van Berkel & Bosman, 2023). A large number of texts also
viewed interactive learning as an effective approach on disruptive behavior education
(Slater & Main, 2020). Little research had been done to show how engaging students in

class discussions influences students disruptive behavior in secondary schools.

2.3.6 Classroom Behavior Modification Techniques used by Teachers and Students’
Disruptive Behavior

Behavioral implementation assumes that observable and measurable behaviors were

good targets for change (Fallon et al., 2021). All behavior follows a set of consistent

rules. Methods can be developed for defining, observing and measuring behaviors as

well as designing effective interventions (Gregory et al.,, 2021). The purpose of the
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techniques was changing the behavior. There are different methods used to accomplish it
including rewards, punishment and removing undesirable situations (Dusenbury et al.,
2019). Little research had been done to relate of behavior implementation practices and

Students disruptive behavior.

Managing disruptive behavior include behaviorist principles of reward and sanctions
towards specific kinds of behavior that all students and teachers were to follow (Granero-
Gallegos et al., 2020). When students get good marks, demonstrating kind behavior and
turning in homework assignments on time, teacher should appreciate their diligence in
classroom and will encourage them to keep up the good work. Teachers can have an
easier time dealing with misbehavior if they try to recognize the motivation

(Avazmatova, 2020).

An effective behavior modification system within the classroom often includes rewards
(Siregar & Ulya, 2022). Students were motivated to achieve and conform to appropriate
behaviors when extrinsically rewarded. An extrinsic approach requires more tangible
rewards such as pencils, erasers and books which improves children’s feeling of being
good at school (Rafi et al., 2020). The reward must be fair, consistent for all students and
vary for each task (Lee, 2020). Rewards create a feeling of pride and achievement among
students thus motivating them to be more productive (Gonzalez—Zamar et al., 2020).
Behavioral approaches like reward that offer some intensive of change in the mental

account are the right way to go (Howard et al., 2021).

An atmosphere of productive learning is fostered in a classroom where positive
encouragement and a focus on desirable behavior trait was emphasized (Domen et al.,
2020). When students were told that they are good at something or the teacher was proud

of them, they are most likely to maintain that behavior. The level of teacher praise for
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students’ disruptors will increase by 10% which will have an impact on improving
students’ performance (Fitri& Ain, 2022). Teacher should raise confidence by giving lots
of praise and giving feedback on task achievement. Sakan (2022) argued that systematic
increases in teacher praise for appropriate behavior resulted in higher observed change
on task behavior and decreased disruptive behaviors. If you always make positive verbal
rewards, students will become the person you think they were. In an ideal world we
would be able to implement actions to encourage students to be good so teachers

wouldn’t need to deal with bad behavior.

Creating a positive class environment is important in preventing students’ bad behavior
and supporting academic achievement where the recommended ratio of praise to
reprimands is 4:1 (Heine, 2020). How a teacher responds to students could set the tone
for a classroom (Peled et al., 2022). Praise was important for development of other
attributes in human beings, such as self-esteem, school attitude and motivation towards
academic (Caldarella et al., 2021). Little research had been done to find out the influence

of using verbal rewards on students’ disruptive behavior.

Siregar & Ulya (2022) indicated that the teachers’ use of punishments and rewards
represents the position power, a source of power which a teacher can adopt in the
relations to pupils along with persona power. Punishment had positive effects on children
in schools by maintaining order and reinforcing desirable behaviors (Warren et al.,
2021). Punishments in the classroom allow teachers to shape and maintain preferred
behaviors over extended period (Toropova et al., 2021). When students were afraid of
the punishment it causes them better choices about their behavior (Jacobsen et al., 2019).
In terms of section 221 of the Kenya schools Act, Act 29 of 2022, no person may

administer corporal punishment to a learner at school. Elementary school students in
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New Jersey, United states of America, were reportedly hit by indiscipline from 1985 to
1986 after corporal punishment was banned in 1867 (Mar, 2020) making it the best
measure to deal with misbehaviors.

Corporal punishment was a controversial measure of maintaining class discipline
(Welsh, 2022). Punishment was therefore a good way of deterring students from doing
something bad. Teachers are supposed to bring about the positive peer interactions that
underlie the effect of the program on student behavior (Karasova & Nehyba, 2023).
However, little research had been done to show how negative reinforcement influence

students’ disruptive behavior.

Harsh physical punishment improves students’ in-classroom behavior which was a
possible reduction of risk. Many children who have been subjected to hitting, paddling or
other harsh disciplinary practices develop fear making them to lower antisocial behavior.
The students need to know that what they had done was unacceptable and there will be a
consequence for their actions. As teachers, we had the legal obligation to provide our
students with a safe and orderly class (Prashanti & Rammnarayan, 2020). Punishment
makes some children to feel ashamed (Mar, 2020). However, little research had been

done to show how punishment influences students’ disruptive behavior.

Every student in school deserves the right to feel emotionally safe from embarrassment
and humiliation by teachers. Larson et al. (2020) noted that no prescription or cure-all
exists that will guarantee success in the classroom. Teachers should therefore ensure that
their students have clean drinking water and food, safe classroom, enough and clean
toilets for use (Granero-Gallegos et al., 2020). Many educators assume that students who
experience challenges in provision of basic necessities will be motivated to behave

appropriately and automatically adopt the behavioral expectations of school (Anderman,
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2020).
We need to remove negative situations facing students so that they can do what was
expected of them (Nickerson, 2021). This will improve classroom compliance and

behavior and reduce disruption.

Behavioral contracting can be implemented as an alternative to suspension (Alwahbi &
Hua, 2020). A behavioral contract was an explicit agreement between the participant and
the criminal justice monitor that specifies proscribed behaviors. The contract was a
positive-reinforcement intervention that includes a listing of the specific student
behaviors that are to be increased and the inappropriate behaviors to be reduced (Grunke,
2019). It includes the reinforcers of the adults when those behavior happen. Behavior
contracts often include —who, what, when and how well components. The ‘who’
specifies who will perform the task and receive the agreed upon reward. The ‘what’
includes the task that the student must perform. The ‘when’ emphasizes what time the
task or behavior will be completed. Finally ‘how’ well aspect of the contract highlights
to what degree, how frequently or to what extent the behavior must be performed

(Couch, 2019).

Contingency contracting provides explicit expectation structure and organization for
everyone involved (Alwahbi & Hua, 2021). Teachers should make positive statements
contingent on a satisfactory behavior (Vallade, 2021). Behavioral contracting can
employ both rewards and sanctions. Use of rewards and punishments, stemming
especially from the psychological research works had been used by many school
educators, although in varying degrees, in managing students’ behavior (Alwahbi & Hua,
2021). The strategy to bolster the effectiveness of the behavior contract include student

input regarding the conditions of the contract (Alwahbi & Hua, 2021). A home
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component for behavior contracts aids in forming collaborative partnership between
home and school (Grunke. 2019). Little research had been done to show how

contingency contracting relate to students’ disruptive behavior.

Premack principle can be used in classroom setting by teachers for classroom
management. David Premack in the 1950s and 1960s was interested in studying the
internal motivation for particular behaviors. The premack principle states that behaviors
with a higher level of intrinsic reinforcement can be used as rewards or reinforcements
for less preferred behavior (Ryan & Deci, 2020). Premack said that if you observe
another person’s life, the behaviors that occur more often were probably the behaviors
that person prefers (Ryan, ibid). Our intrinsic motivation for a particular behavior could
therefore change depending on the situation or what we‘ve been doing recently (Domen

et al., 2020).

The primack principle states that behaviors with a higher level of intrinsic reinforcement
could be used as rewards or reinforcements for less preferred behaviors (Howard et al.,
2021). Many teacher education programs expose pre-service teachers to numerous
strategies for managing students’ behavior because the most challenging aspect of
teaching continues to be classroom management and disruption (Ryan & Deci, 2020).
Premack principle promotes less-desired activities by linking them to more- desired
activities. Great emphasis should be placed on catching students doing well and then
providing appropriate feedback and reinforcement (Warren et al., 2021). Little research
had been done to show how application of premack principle relates to students

disruptive behavior.
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2.3.7 Implementation of Classroom Rules and Students’ Disruptive Behavior

Rules and procedures refer to stated expectations regarding behavior (Restuningrum,
2018). Teachers should be keen because in some classes students don’t learn but they
just violate classroom rules (Alqgahtani, 2020). If there is no social order in a society, the
students will be undisciplined in school (Muller-Kuhn et al., 2021). Authoritative
implementation of rules includes communicating care and respect for students, teaching
students what was expected of them and why this is of value and responding to students’
actions and interactions in ways that help them to become more responsible and self-
regulated learners (Demir & Almali, 2020). Rules help learners to get a clear
understanding of what was expected of them as well as to allow them to understand
clearly the consequences of their behavior that could be desirable or undesirable
(Ministry of Education, 2022). Procedures should be many in number and must be

specific to the task and must be understood by all (Fernanda & Soto., 2020).

2.3.8 Implementation of Classroom Rules and Students’ Disruptive Behavior

Class attendance is the responsibility of individual students. Students were expected to
attend class and complete all assignment. This is because, teachers have a right to teach
in a well-managed classroom and students had the right to learn in a controlled
environment (Noguera et al., 2017). So principals have to give authority to the educators
to draft classroom rules as they deem fit as long as these rules were applicable to the
classroom only (Algahtani, 2020). Students were required to be present in at least 80% of
the lessons in a term. It was the responsibility of the students to keep class teacher

informed of his/her absences from class in case of emergencies.

Classroom rules must be reasonable and had a logical relationship to the classroom’s

legitimate interests (Heyne et al., 2018). For response cost to be effective, the procedure
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must be used for most, if not all, of the classroom day (Thompson et al., 2019). Teachers
who establish and maintain norms for an effective learning environment spend more time
teaching because less time was usurped by discipline (Berlin, 2019). Little research had
been done to find out the influence of implementing rules on class attendance on

different disruptive behavior.

Repeated absences due to minor illness without medical documentation may be
considered unexcused. The student must provide additional documentation substantiating
the reason for absence that was satisfactory to the instructors (Cardwell et al., 2019).
Berlin (2019) stated that rules include clear expectations of appropriate student behavior
and they should be posted before the first day of school. Absence in more than 30% of
the total number of lessons without any application may lead to suspension of the student
(Heyne et al., 2018). If a student remains absent in three days she must obtain permission
to attend the next class. In application she must explain the exact reason for remaining
absent (Marbout et al., 2018). Little research had been done to show how application of

different classroom rules influence students disruptive behavior.

Teachers were given the authority to search students most disruptors in class when their
conduct is worsening. According to Karasova & Nehyba (2023), a wise teacher once
said, if you don‘t have a plan for your students, they will have a plan for you. According
to Tomorrow’s Teaching and Learning (2017) the most effective teachers dedicate more
time encouraging good behavior than focusing on poor behavior. The teacher inspecting
ability provide clear behavioral expectations and was effective methods to prevent and
redirect misbehavior (Ferretti & Gaete, 2020). This was because, a person fearing
something tends to act by trying to reduce the intensity of felt anxiety by doing what was

expected from it (Corner et al., 2021). Little research had been done to show how
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frisking of students influence students’ disruptive behavior.

Students should be aware of a teacher’s expectations and what will occur when they
choose to meet those expectations or not (Alcruz & Blair, 2022). In classrooms, teachers
were natural leaders and the ones that should oversee and regulate the learning
environment (Sim, 2021). If there is no social order in a society, the students will be
undisciplined in school (McNamee, 2018). Schools set rules and regulations governing
students’ lifestyles. Classroom set rules and regulations for the proper governing of the
various lifestyles of students containing the dos and don‘ts (Aryati et al., 2021). Little
research had been done to show how implementation of rules related to disruptive

behavior influence students disruptive behavior.

Schools in the 1950’s and 1960°s had campaigns to try and curb juvenile delinquency
and slogans such as —Dress right, act rightl were heard throughout schools (Ansari et
al., 2022). Nathan et al. (2021) asserts that Uniforms in public schools reduce social
barriers between students, encourage discipline and create a safe environment in school.|
On January 23, 1996, President Clinton briefly addressed the topic of standardized dress
in his state of the union address. Students may not require wearing a hat but leaving
choices of color and design up to teachers (Reidy, 2021). Uniform was a set of similar
garments in order to obtain a single form or pattern (Nathan, ibid). According to Reidy
(2021), the premises here were first that children’s character can be improved by forcing
them to dress alike. Ansari et al. (2022) found that certain dress and clothing could be
accompanied by serious problems. Experts in Psychology agree that clothing and

appearance influence individual and group behavior (Ansari et al., 2022).

Clothing and accessories should promote a positive image and acceptable social

standards. Students who attend schools with a uniform policy attend more frequently as a
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result their academic performance increases as well (UH Hilo student conduct code,
2017).Students can’t be forced to wear uniform that bears expression of a political
candidate because it undermines the integrity of the uniform (Ansari et al., 2022).
Students who —feel safe, secure and free from threats of violence get better grades and
also had uniform policies, experience decrease in violence and feel safer going to school
(National center for education statistic, 2016). Reports observe that gang wearing convey
message of threat, intimidation, fear and challenge to rival gangs (Schlein et al., 2013).
The President of the Virginia Board of Education signed House Bill 1206 which was an
Act relating to the wearing of uniforms. This makes it clear that uniform policy can
promote the safety issues. Public schools should be able to require their students to wear
school uniforms to enable teenagers to stop killing each other over designer Jackets
(Aghasaleh, 2018). On August 24, 1994, California‘s governor, Pete Wilson, signed a
bill allowing school district to choose uniforms for their students in order to promote
positive behavior. Little research had been done to show how implementation of rules

related to dressing influence students’ disruptive behavior.

Prayers enable all members of school community to behave properly and to cooperate in
teaching and learning (Clarke Woodhead, 2015). Children’s spiritual lives include their
meaning and searching as they seek to find significance in the many experiences they
encounter both joyful and painful (Stern, 2018). Theologizing with children was a form
of power’ symmetrical communication with children about religious themes, in line with
philosophizing with children (US Department of Education, 2020). Prayers help one to

see traces of God in daily life, even in the midst of chaos (Stern, 2018).

Teachers should introduce some specific religious content and elements of tradition that

form part of the reflection process and search for ways in which the children themselves
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can respond to these element (US Department of Education, 2020). Therefore, students
should be given opportunity to pass out fliers about religious events wear religious
symbols and pray in groups. Class teachers should ensure that students meet in their

prayer groups and worship if other students clubs are permitted (Casson et al., 2017).

Teacher- student interactions and ability to establish rules and norms in the classroom. In
the class environment for success to be achieved, the class teacher is expected to be an
example of good time management (Tomorrow’s Teaching and learning, 2017). For
students to have a successful year in your classroom; they therefore must understand the
behaviors you expect of them. According to Thompson et al. (2019), time was scarce
resource and therefore requires proper apportioning so as to enable an organization
achieve its objective Punctuality needs to be observed not only by students but also
teachers. It depends on effective rules and regulations making young people manage
their time responsibly (Ministry of education, 2022). Teachers who develop rules should
allow student participation in setting the expectations (Muller-Kuhn et al., 2021). Little
research has been done to show the influence of implementation of rules related to

punctuality on students’ disruptive behavior.

For learners to understand what is expected of them, a statement of rules or code of
conduct must be developed. Students must be guided on food allowed in school (FAO
&WFB, 2022). Classification of food in the USA Dietary guidelines is very important
where school should follow that example. Teachers should ensure that all students eat
school menu alone (Sibanyoni et al., 2017). It implies that no student should be allowed
to carry food from home to school compound. FAO Guidelines (2021) take a food-based
approach recommending the amount and kind of foods and drinks that students need to

eat for health and wellbeing. Little research had been done to show the influence of
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implementation of rules related to bringing foodstuff to school on students’ disruptive

behavior.

It was the educators’ responsibility to maintain order at all times (Demir & Almali,
2020). But visiting should be valued because it promotes the children’s return home
(Amanda et al., 2021). Sanders et al. (2022) encourages practitioners to support parent-
child attachment. Unauthorized persons including suspended and expelled students were
not allowed to visit students (Zinsser et al., 2021). The visitors were only allowed in
designated areas and only during agreed upon hours. Norms that engender a supportive
learning environment include acting and interacting responsibly with others, treating
others with respect and concern and fostering a learning orientation (Nickerson et al.,

2021).

Teachers should establish rules on which adults should visit the child to develop
attachment (Amanda et al., 2020). Teachers should have enough information about the
child and family‘s experience in the foster care system and with visiting (Amanda,
2020). This can make students to be given accurate and descriptive documentation of
visitation patterns and progress (Nickerson et al., 2022). It should be noted that children
and young people seem to do better when they could have their routes confirmed
(Saracho et al.,, 2021). Little research had been done to show the influence of
implementation of rules related to visiting students in schools on students’ disruptive

behavior.

Many students possess telephones or other portable communication devices in high
schools (McCormack, 2023). Even in schools that completely banned cell phones, 65%
of cell phone-owning teens bring their phones to school every day (Lee & Heo, 2021).

Digital leash’ referred to by Amez & Beart, (2020) had exacerbated the number of
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phones entering classrooms. Troll et al. (2020) argue that increase in student owned cell
phones are unwanted dilemma for schools. Devices must not interfere but remain turned
off during the school day upon arrival to school and during class related activities.
Mobile devices were potential threats to teaching (Park, 2020). Lin et al. (2021), aver
that it was the teacher who sets the conditions of use of telephone and that school board
policies appear to offer more latitude to teachers to determine classroom mobile devices
use policies than the school level policies indicate. It had been reported that most
students perceive the use of mobile devices as disturbing to instructors and peers (Park,

2020).

By setting expectations for wireless communication technology through the messaging
of the teachers, students will know if they were permitted or forbidden from use (Troll et
al., 2020). Cell phone can be noisy and distracting but they could also be aid to learning
(Lee & Heo, 2021). The role of technology in the classroom had no doubt been a
contentious issue since the first Roman student brought an abacus to his Grammaticus
(McCormack, 2023). Telephones should be used in instructional technology to support
the mission of teaching the skills, knowledge and behaviors students will need as
responsible citizen in the global community (Amez & Beart, 2020). Some students also
felt more comfortable using technology to respond to class assignment (Troll et al.,
2021). Cell phone increases learner-content interaction, promoted classroom
accountability and encourage student interaction (Lin et al., 2021). Little research had
been done to show the influence of implementation of rules related to use of cell phones

on Students disruptive behavior.

2.4 Conceptual Framework

Figure 1 shows the independent variables as physical layout, academic engagement
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practices, implementation of rules of classroom rules, classroom control practices by

prefects and behavior modification practices techniques used by teachers.

Figure 1

Conceptual Framework

Independent Variables Intervening Variables Dependent Variables

-Government
policies
-Constitution or law
-Culture

-Medical practices

Classroom Practices

Management Student disruptive
Physical classroom layout behavior related to
Academic engagement practices. Sleeping
Classroom control practices by Noise making
prefects Fighting
Behavior modification Drug abuse
techniques used by teachers Bullying
Implementation of classroom

rules

Source: Author (2023)

The dependent variable is students’ disruptive behavior. The use of classroom
management practices reduce students’ disruptive behavior thus enables many students
to concentrate in class when learning hence improve their performance academically.
Class teachers should support prefects when monitoring learners, teachers to engage
learners by giving them assignment and use rules to guide learners accordingly which
could result to reduction of students’ disruptive behavior in class. This study therefore

will investigate the relationship between the independent variables on the dependent
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variables.

CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.1 Introduction

This chapter focused on the research design and methodology that was used to conduct
the study. The chapter provides a detailed description of the design that was used, the
target population, the sample size, sampling procedures used, the instruments and how
they was tested for validity and reliability, data collection procedure, the data analysis

and presentation as well as ethical considerations.

3.2 Research Design

Descriptive survey design was used for this study. Descriptive research was chosen
because it provides a detailed and accurate picture of the characteristics and behaviors of
a particular population. Descriptive design is often less expensive and less time-
consuming than other research methods. When the researcher was collecting data on
relationship between classroom management practices and students’ disruptive behavior,
descriptive research helped the researcher to gain a deeper understanding of a specific
issue and the information gathered through descriptive research can serve as a baseline
for future research and provide foundation for further studies. According to Walter
(2021), survey comprises studies that investigate social issues in a cross- section of the

population at a particular point in time.
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The study focused on the relationship between classroom management practices and
students disruptive behavior in mixed secondary schools in Kisauni Sub-County, Kenya.
Descriptive survey design is used in preliminary and exploratory studies (Walter, 2021)
to allow researchers to gather, summarize, present and interpret information for the
purpose of clarification. Adam (2020) notes that a survey is a method of collecting
information by administering a questionnaire to a sample of individuals. McCombs
(2019) notes that survey research was intended to produce statistical information about

an aspect of education that interest policy makers and educators.

3.3 Location of the Study

The study was conducted in mixed secondary schools within Kisauni Sub- County,
Mombasa County, Kenya. Kisauni Sub-County is in Northwest of Kongowea, Northeast
of Kengeleni and East of Ras Makawaiwe. The Sub-County is along Bamburi/Mtambo
road. Kisauni is the largest Sub-County of Mombasa County which covers an area of
109.7 squares Kilometres. Kisauni has a population of 215,253 people. It is an urban area
inhabited by people of different socio-economic classes. A map of the area is attached in
the appendix IV. This sub county was chosen because it had a lot of cases of students
suspended because of their disrupting behavior being noticed in class as shown in Table
1.

3.4 Population of the Study

Casteel and Bridier (2021), define target population as the particular entity of people,
objects or units to which a researcher can reasonably generalize research findings. The
target population comprised of all the 24 mixed secondary schools, 96 class teachers, and

840 form four students in mixed secondary schools in Kisauni Sub-County, Kenya.
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3.5 Sampling Procedures and Sample Size

3.5.1 Sampling Procedure

The target population comprised of all the 24 mixed secondary schools, 96 class
teachers, and 840 form four students. Purposive sampling was used to sample 8 schools
(30% of target population) were notorious in disruptive behavior (Campbell et al., 2020).
On average, each form four class had 3 streams. The researcher sampled averagely 3
class teachers per school to represent at least 100% of all form four class teachers. That
is, from the 8 schools, 24 class teachers constituted the sample size (3 class teachers of
form four classes in the 8 schools). Using Krejcie and Morgan table of sample size

determination (1970), a sample size of 265 was obtained from a target population of

840.

Simple random sampling technique was used to select the actual respondents to
participate in the study. A simple random sample was created by defining the population,
choosing sample size, listing the population, assigning numbers to the units, finding
random number and selecting a sample (Rahman et al., 2022). The researcher made a
complete list of 840 students, in 24 mixed secondary schools and 96 class teachers
including the names of every class teacher and students for each of them to be
considered. Each mixed school was given a number in order as a sampling frame which
made it easier to identify each person in the group. Every school had their own number,

starting from 1 and going up to (n).

The researcher used random number generator to choose a sample from the group. The
total number of students were 840 and 96 class teacher and then decided on how many
are needed in sample. The researcher used a random number table to create 265 students

and 8 class teachers’ different random numbers between 1 and 840. These numbers
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match the order given to each student and class teacher which helped the researcher to
pick who would be in sample. This method ensured that each respondent had an equal

opportunity for selection, maintaining fairness and impartiality in the sample selection.

The research implemented qualitative and quantitative data method to measure the
variables in the study. Nominal, ordinal, interval and ratio scale data were used to
capture, classify and analyze collected data. The study used nominal scale data was used
in demographic details. Ratio scale data was used in multiplication and division of
variables. Sequence of variable was established by use of ordinal and interval.
Calculation of mean and percentages per objective it involved interval and ratio scale.
Differences between variables calculated using interval and ratio scale. The researcher

used a 5-point Likert scale in the study which was measured using interval scale data.

The researcher explained the instructions on how to fill out questionnaires distributed to
all eligible students and class teachers of form four students. The researcher requested
participants to voluntarily participate in the study by filling the questionnaire tool. To be
eligible to participate in the study, participants had to be in form four including all under
18years of age and who completed their orientation. There was no penalty for

nonparticipation.

3.5.2 Sample Size

The Table 2 gives details on the breakdown of the sample.

Table 2

Sample Size

Population Target population Sample size Percentage
Class teachers 96 29 30%
Students 840 265 30%
Total 936 294 30%
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Mulisa (2022) emphasized selecting a sample was dependent upon the research
problems. The sample size of this research was 265 students that is 30% of the
population at a confidence level of 95% according to the sample size calculation from
Krejcie and Morgan table (1970). According to Adam (2020), at least 30% of the cases
per group were required for research. The actual sample consisted of 840 students and 96
class teachers. This sample was a convenient sample (Berndt, 2020). Table 3.2 gives
more details on the breakdown of school, students and class teachers who were sampled
proportionately.

Table 3

Actual Proportions per School

Schools A B C D E F G H Total
Class teachers 3 4 4 3 4 4 4 3 29
Students 30 31 36 28 40 32 37 31 265

Total per school 33 29 30 38 44 37 42 36 294

Table 3 shows the sample frame based on actual proportions per school. Sample frame is

a list from which a probability sample is selected (Casteel & Bridier, 2021).

3.6 Instrumentation

The research instruments used in this study were questionnaires. The questionnaire was
used because the phenomenon investigated is the one that will not be observed directly.
Questionnaires were the most reliable tool for collecting data on such phenomena
(Alnaami & Masuadi, 2020). The researcher used Teachers’ and Students’ questionnaire.
Questionnaires were administered to students and class teachers. The items in the first

section sought demographic data about the respondents such as age, class, gender,
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category of school and professional qualifications.

The second part was about students’ disruptive behavior, Classroom Control Practices
by Prefect, Academic Engagement Practices, and Practices on Physical Classroom
Layout, Classroom Behavior Modifications Practices and Implementation of Rules of
Classroom Behavior. Different students’ disruptive behavior were assessed using 6 items
asking participants to assess disruptive behavior by students in class. For each given
scenario, participants responded using a 5-point Likert scale with A indicating always, F
for frequently, S for sometimes R for rarely and N indicated that the scenario was never.

Items were both positively and negatively worded to control agreement.

3.6.1 Validity of the Instrument
The researcher ensured validity by giving the instrument to an expert in Education
Leadership and Management from Kabarak University to assess the degree to which the

instrument represents specific areas and coverage of the relevant content.

The questionnaire was to identify items that were unclear or ambiguous to the students
(Willan & Thabane, 2020). Such items were reviewed and reworded, thereby improving
the face validity of the instrument (Kalkbrenner, 2021). According to Ikart (2019),
content validity of an instrument is improved through expert judgment. The researcher
ensured validity of questionnaires through the use of expert opinion of the supervisors

who checked content and format of the instrument.

3.6.2 Pilot Study

Items in the Questionnaire were generated by the researcher from the review of
literature. The researcher then reviewed the items, assessed the wording of items and
removed redundant questions (Kalkbrenner, 2021). The questionnaire was then piloted in

one of the schools which was not included in the final study. Areas considered were
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clarity of instructions on questionnaires, simplicity and suitability of the language used,
length and time taken by each respondent to complete the questionnaires, feedback on
the items which were generated and the scale. Finally, items were reviewed by an expert

in the field and further modified.

3.6.3 Reliability of the Instrument

According to Urbina and Monks (2021), reliability is the extent to which the results of a
test are similar after administering it twice in similar circumstances. The researcher used
split half method of testing reliability. Split half reliability measures the degree of
internal consistency by checking one half of the results of asset of scaled items against
the other half (Maier & Laken, 2022). In split half method, two scores are obtained for
each person by dividing the test into equivalent halves. To find split-half reliability a
procedure that is adequate for most test purposes is to find the scores on the odd and
even items of the test. There are several formulas that are used widely to find reliability
in split-half method. For example, Mosier offers a short-cut computing formula. It

requires the scoring of only one of the parts. The formula is

To: 0y — 0,

Toe =
\KJE + Jé? - ZTGE'JDJI:

Here, Roe = reliability.
Correlation between odds score and total score

= SD of odds scores

= SD of total scores
Split-half reliability is used in single test, consisting of two parallel forms odd items and
even items, each of which measure the same variables/parameters. The researcher
administered a test and assigned separate scores to every participant on two arbitrarily

selected half of the test. The instrument first scored on the odd items and secondly scored
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on the even items. The correlation between two scores this is a parallel form reliability
coefficient. It is assumed that two halves are equivalent. The Spearman Brown formula
to correct the coefficient of correlation was then used.

2.

Here,

r (1/2 1/2)= correlation between odd and even items

However, the researcher established the internal reliability of the instrument by using of
Cronbach alpha method. This method was appropriate because it involves a single
administration of the instrument (Morey, 2020). Therefore, it would yield greater internal
consistency. By piloting the instruments, ambiguous items were removed. The reliability

coefficient of 0.8 and above was considered acceptable (Willan & Thabane, 2020).
3.7 Data Collection Procedures

Data collection refers to gathering information aimed at producing or referring some
facts (Rose et al., 2020). The researcher sought authority from the Institute of
Postgraduate Studies, Kabarak University to carry out research. Research permit was
also obtained from NACOSTI to enable the researcher to carry out research. The
researcher also got permission from the school principals prior to administering the tools.
The researcher administered the questionnaires personally to the respondents. Before
responding to the items, the respondents were given a brief introduction on the nature

and importance of the study. The filled questionnaires were collected immediately.
3.8 Data Analysis, and Presentation

Data analysis is the vehicle to generate and validate interpretations, formulate inference
and draw conclusions (Cho et al, 2021). The data collected was analyzed using

descriptive and inferential statistics. The questionnaires were checked for completeness,
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accuracy of information and uniformity. The questionnaires were also  checked for
errors and omissions, adequate information and legibility and relevant responses. Data
was coded and entered for analyses using SPSS version 25.0. The descriptive statistics
calculated were frequencies, means and percentages and p-values and T-tests were used

to test the hypotheses (Gradesfixer, 2019).

Table 4

Table of Statistical Analyses of Variables

Research Independent  Dependent  Statistics

Objectives Variable Variable

To establish the relationship between  Physical Students’ Regression
physical classroom layout and classroom disruptive  coefficient, t-
students’ disruptive behavior in layout behavior statistics, f-statistics,

mixed secondary schools in Kisauni SDs, correlation

Sub-County, Kenya. coefﬁmePts,
frequencies, means
and percentages

To establish the relationship between  Classroom Students’  Regression

classroom control practices by control disruptive  coefficient, t-

prefects and students’ disruptive practices by behavior statistics, f-statistics,

behavior in mixed secondary schools ~ Prefect SDs, CQHelatlon
coefficients,

in Kisauni Sub-County, Kenya. _
frequencies, means

and percentages

To establish the relationship between  Academic Students’  Regression
academic engagement practices and ~ engagement  disruptive  coefficient, t-
students’ disruptive behavior in practices behavior statistics, f-statistics,

SDs, correlation
coefficient,
frequencies, means

mixed secondary schools in Kisauni
Sub-County, Kenya.

and percentages

To establish the relationship between  Classroom Students’ Regression
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classroom behavior modification behavior disruptive  coefficient, t-

techniques used by teachers and modification behavior statistics, f-statistics,
students’ disruptive behavior in techniques SDs, correlation
used by coefficient,

mixed secondary schools in Kisauni

Sub-County, Kenya teachers frequencies, means
’ and percentages
To establish the relationship between Implementatio Regression
implementation of classroom rules n of classroom  Students’ coefficient, t-
and students’ disruptive behavior in rules disruptive  statistics, f-statistics,
mixed secondary schools in Kisauni behavior SDs, Cf)rrelatlon
coefficient,

Sub-County, Kenya. _
frequenc1es, means

and percentages

ANOVA was used to test hypotheses. Testing of hypothesis was tested at 0.05 alpha
level. The p value a 0.05 was used as a guide to either accepted or reject the hypotheses.
ANOVA was chosen as the statistical method for testing the hypotheses in this study
because it is appropriate for comparing means between multiple groups or conditions. In
this case, the research objectives involves examining the influence of different
independent variables (Physical layout, academic engagement practices, roles played by
prefect) on dependent variable (Students’ disruptive behavior). ANOVA allows for the
comparison of means across multiple groups, which is ideal when the study involves

more than two groups or conditions, as in the case here.

The use of the p-value in hypothesis testing is justified due to its essential role as a
statistical measure that enables researchers to evaluate the importance of their results. In
the context of hypothesis testing, the p-value serves as a measure of the likelihood of
receiving the observed outcomes or outcomes that are more severe under the assumption
that the null hypothesis is valid. If the p-value is less than or equal to 0.05, it would lead

to the rejection of the null hypothesis, suggesting a statistically significant association
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between the variables.

HO :Bx1=0; if P < 0.05 otherwise fail to reject the null hypothesis.

3.9 Ethical Considerations

Participants were informed of the nature of the study and were allowed to choose
whether to participate or not (Trochim, 2023). It is the researcher’s ethical obligation to
keep the respondents identity private (Bhandari, 2022). This was ensured through asking
the respondent not to write their names on questionnaires so as to ensure anonymity.
Respondents were assured of confidentiality and anonymity since some information was
considered sensitive. The researcher reviewed whatever analyst data entered into
computer through software application. The researcher detected errors in the data
collection process and developing rigorous and detail recruitment plan for preserving
data integrity. The researcher then clarified the differences between frequently

misunderstood concepts and explained how researcher might further protect participants.

The researcher abided by the agreements entered into with research participants in
relation to data storage and identifiability, unless a variation was approved by the
relevant Human Research Ethics Committee. The data was to be stored for at least five

years after the final publication.

Data was stored in paper form securely in locked file cabinets when not in use and was
handled only when actively used during research. Data which was stored on hard drive
would be protected by password and those one stored on CDs should be also secured for
easy detachable for media and these data should be handled only by authorized staff
member. The data on papers would be shredded, and that on a Computer drive shall then
be erased using Commercial software applications designed to remove all data from the

storage device. Recorded data on CDs would be physically destroyed.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND DISCUSSION

4.1 Introduction

This chapter contains analysis of the data collected with regard to the identified
objectives of the study in which the independent variables namely: Practices on physical
classroom layout, Classroom control practices by prefects, Academic Engagement
practices for students, behavior modification practices including implementation of rules
and their influence on the dependent variable, student disruptive behaviors in Kisauni

Sub-County.

4.2 Response Rate
The respondent gave out a total of 294 questionnaires of which 29 were for teachers
while 265 were for students. Of the questionnaires given to the teachers, all (100%) were

duly received and found to be valid for data analysis.
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Table 5

Response Rate

Issued Returned Percent
Teachers 29 29 100
Students 265 208 78.5
Total 294 237 89.25

All the questionnaires given to the students, 226 were received. On examination, 18

were found to be wrongly filled with errors such as double ticks and blank areas. These

were set aside leaving 208 which were used in the data analysis corresponding to 78.5%

response rate. The overall response rate was 89.25%. According to Madson (2021), a

response rate of more than 60% is considered as an acceptable response rate which meets

the acceptable standards of a survey research. The high questionnaire response resulted

from the method administration. In this case, it was self-administered. This was a

sufficient response rate for providing information regarding the relationship between

classroom management practices and students disruptive behavior in mixed secondary

schools in Kisauni Sub County, Kenya.

4.3 Respondents Characteristics

4.3.1 Students Characteristics

Table 6

Students Characteristics

Age bracket Frequency Percent Cumulative Percent
13 - 15 years 10 4.8 4.8
16 - 18 years 84 40.4 45.2
Valid 19 -21 years 75 36.1 81.3
22 years and above 39 18.8 100.0
Total 208 100.0
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The results on the age distribution of the students shows that 10 (4.8%) were aged
between 13 - 15 years, while 84 (40.4%) were aged between 16 - 18 years, 75 (36.1%)
were aged between 19 - 21 years, and 39 (18.8%) were aged 22 years and above. The
student were old enough to be cognizant of the study objective of determining the
relationship between classroom management practices and students disruptive behavior

in mixed secondary schools in Kisauni Sub County, Kenya.

Table 7
Category of Schools
Frequency Percent ~ Valid Percent Cumulative Percent
Valid Mixed 208 100.0 100.0 100.0

The results on the category of schools indicate that all the students who participated in
the study were from mixed school settings. This means that the schools being mixed
were able to give appropriate information regarding the study objective to establish the
relationship between classroom management practices and students’ disruptive behavior

in mixed secondary schools in Kisauni Sub County, Kenya.

Table 8

Day versus Boarding Schools

Frequency  Percent  Valid Percent = Cumulative Percent

Day 112 53.8 53.8 100.0
Valid Boarding 96 46.2 46.2 46.2
Total 208 100.0 100.0

The results on whether the students were from day or boarding schools indicated that 112
(53.8%) were from day schools while 96 (46.2%) were from boarding schools. Thus,
there was a fairly equal distribution of day versus boarding schools in the county. This

balanced distribution of schools provided a good basis to determine the relationship
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between classroom management practices and students disruptive behavior in mixed
secondary schools in Kisauni Sub County, Kenya.

4.3.2 Teachers Characteristics

Table 9
Gender of the Teachers

Frequency  Percent  Valid Percent = Cumulative Percent

Male 13 44.8 44.8 44.8
Valid Female 16 55.2 55.2 100.0
Total 29 100.0 100.0

The gender distribution of the respondents was fair as 13 (44.8%) were male and 16
(55.2%) were female. The gender distribution provided the study with a balanced view of
the relationship between classroom management practices and students disruptive

behavior in mixed secondary schools in Kisauni Sub County, Kenya.

Table 10

Teachers Age Distribution

Frequency Percent Valid Percent Cumulative
Percent
20 - 30 years 4 13.8 13.8 13.8
31 - 40 years 9 31.0 31.0 44.8
Valid 41 - 50 years 11 37.9 37.9 82.8
51 years and above 5 17.2 17.2 100.0
Total 29 100.0 100.0

The results show that 4 (13.8%) of the respondents were in the 20 - 30 years age bracket
while 9 (31.0%) were in the 31 - 40 years age bracket. Eleven (37.9%) of the respondents
were in the 41 - 50 years bracket and 5 (17.2%) were aged 51 years and above. Thus,

these was fair distribution of age among the teachers so as to have a good knowledge of
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the relationship between classroom management practices and students disruptive

behavior in mixed secondary schools in Kisauni Sub County, Kenya.

Table 11

Qualifications of the Teachers

Frequency Percent Valid Percent =~ Cumulative

Percent

Diploma 4 13.8 13.8 13.8
B.Ed. Graduate 11 37.9 37.9 51.7
BA/BSc. Graduate with

Valid 10 34.5 34.5 86.2
PGDE
Master’s degree (M.Ed.) 4 13.8 13.8 100.0
Total 29 100.0 100.0

The educational qualification distribution shows that Diploma holders were 4 (13.8%),
B.Ed. Graduates were 11 (37.9%), BA/BSc. Graduate with PGDE were 10 (34.5%), and
Master’s degree (M. Ed) holders were 4 (13.8%). Hence, the majority were holders of a
first degree and above. The teachers were thus qualified to proffer information regarding
relationship between classroom management practices and students disruptive behavior

in mixed secondary schools in Kisauni Sub County, Kenya.

4.4 Students’ Disruptive Behaviors

The first objective of the study was to establish the relationship between Physical
classroom layout and Students’ disruptive behavior in mixed secondary schools in
Kisauni Sub County, Kenya .A five point Likert scale was used to rate the respondents of
this variables and it ranged from: 1=Never to 5=Always. The mean was used as a
parameter to assess the reactions the statements given. The closer the mean score on each

item to 5, the more the agreement to the statement while the scores below 2.5 would
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indicate disagreement regarding the statement. Questionnaire items on physical
classroom layout were selected and their percentage scores computed and the means and

standard deviations determined. The findings were presented as shown in Table 12.
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Table 12

Students’ Disruptive Behavior with Mean and Standard Deviation

Students Responses Teachers Responses
Item Min Max Mean SD Min Max Mean SD
Most students sleep during
the lesson when it is hot 1 5 3.23 1.052 3 5 4.03 .566
Some students are bullied in 1 s 291 1026 3 s 350 628

class

Some students take
properties of other students 1 5 3.48 1.208 3 5 4.34 .670
without their permission

Some students are teased

. 1 5 228  1.159 3 5 4.00 756
verbally in class

Some students make noise

while others are reading 1 5 333 1.223 3 5 4.52 738

Some students disrupt
others while trying to 1 5 2.98 1.281 3 5 4.34 .614
complete their assignment

Some students abuse drugs

) 1 5 1.52 .937 2 5 3.34 1.045
in class

Some students use bad
language when talking to 1 5 2.71 904 2 5 4.45 .632
one another

Some students tickle others

o 1 5 2.28 1.149 2 5 4.24 .689
while in class
Some students shove desks s 225 1237 2 5 421 726
while others are working
Overall mean 2.63 1.118 4.11 706
Combined mean 3.37 912

The results on students’ disruptive behavior show that the students’ agreements with the
statements had lower means than that of the teachers. The lowest mean was observed
regarding the statement some students abuse drugs, whereby the mean observed among
students was 1.52 (SD = +0.937), hence the students disagreed with the statement. The
comparative mean among the teachers was also the lowest at 3.34 (SD = +1.045). These

results do not conclusively agree with those from the literature. Hay (2021), for instance,
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indicated that globally, all forms of drug dependence and drug associated disorders are
highest at the age group of 18- 29 years. Also, it was found that peer pressure is the
major risk factor leading students to drug abuse (Franzese et al., 2021). Further, Scheier
& Griffin (2021) found that there is a significant relationship between the individual’s

substance using behavior and the involvement of friends’ in substance abuse.

According to the students, the statement that some students take properties of other
students without their permission had the highest mean at 3.48 (SD = +1.208). Among
the teachers, some students make noise while others are reading had the highest mean at
4.52 (SD =+0.738). According to Prell (2022), chronic noise can have a more lasting
effect on students. Such noise can result in reduced motivation, inferior memory and

reduced ability to extract auditory information and results in reduced attention.

Most students sleep during the lesson when it is hot had a mean of 3.23 (SD = +1.052)
and 4.03 (SD = +0.566), from the students and teachers, respectively. The results concur
with a 2014 Report for the US National Library of medicine and National Institute of
Health reported that daytime sleepiness and irregular sleep schedules are common among
students (Fonse & Genzel, 2020). They also agree with those obtained by the Kisauni
Sub- County Education Office- SDB statistics (2022) whereby out of five students’
disruptive behavior identified, sleeping and drug abuse are the leading disruptive
behaviors where many students have been suspended. This is attributed to Kisauni Sub-
County and Coast region generally being in coast region which is a hot place has made
most of learners instead of concentrating in class hour they always sleep in class. The
overall mean among the students was 2.63 (SD = +1.118) while the overall mean among
the teachers was 4.11 (SD = +0.706). The combined mean was 3.37 (SD = +0.912).

Thus, there is high level of student disruptive behavior in Kisauni Sub-County.
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Table 13

Students’ Disruptive Behavior in Percentages on each item

ftem Never Re;rel SometimesFrequently  Always Mnea SD
Most students o o 4 20 5
sleep during the L cachers  00%) 000%) 3 g0y (69.0%) (1720 HO3 66
lesson when it is 8 37 97 31 35
hot Students 176000 (17.8%) (46.6%) (149%) (168%) 23 1052
0 0 14 13 2
Some s‘Fude.11ts Teachers (0%) 0%)  (483%) (44.8%)  (6.9%) 359  .628
are bullied in
class Students 60 69 63 8 8 221 1.026
(28.8%) (33.2%) (30.3% (3.8%) (3.8%) ‘ ’
Some students 0 0 3 13 13
take properties  Teachers g0\ gor (10300 (a48%) (d4g%) 34 670

of other students

without their 13 32 59 50 54
permission Students 6 305)  (15.4%) (284%) (24.0%) (26.0%) & 1208
0 . 8 13 8
a?r(;ntl;sstel1(;1ents Teachers (0%) 0(0%) Q7.6%)  (448%) (27.6%) 4.00 .756
. 64 65 45 24 10
Iy in cl
verbally inclass - Students 3 ¢000) (31300) (21.6%) (115%) (48%) 228 1159
Some students 0 0 4 6 19
make noise Teachers 0oy (0%) (13.8%) (20.7%) (65.5%) 2 738
while others are 13 35 89 13 58
reading Students ¢ 300y (16.8%) (42.8%) (635%) (27.9%) > 1223
Some students 0 0 2 15 12
disruptothers  Teachers oy g0ty (69%)  (51.7%) (@414 *34 614
while trying to
complete their 32 40 72 28 36
assignment Students 1540, (192%) (346%) (13.5%) (173%) 208 1281
Some students Teachers 0 6 13 4 6 3.34 1.045
e e 0%) (20.7%) (44.8%) (13.8%) (20.7%) =7
clz?ssse e Students 147 27 26 3 > 1.52 937
(70.7%) (133%) (12.5%) (14%) (24%) =% -
Some students 0 0 2 12 15
use bad language NS (000)  (0%)  (6.9%) (41.4%) (51.7%) 632
when talking to 17 61 108 10 12
one another Students g 90y (203%) (51.9%) (48%)  (5.8%) /1 0%
0 0 4 14 1
tsl‘c’gz Zi‘fl‘;f:ts Teachers —gosy  (0%) (13.8%) (483%) (37.9%) 24 689
while in class Students 69 >0 >6 25 8 228 1.149
(332%) (24.0%) (26.9%) (12.0%) (3.8%) ==°
Some students 0 0 5 13 11
shove desks  LSAPCTS qony (%) (17.2%) (44.8%) (37.9%) 21726
while others are 77 50 47 20 14
working Students 35 00 (24.0%) (22.6%)  (9.6%)  (96.7%) 220 127
Overall mean Teachers 4.11 .706
Students 2.63 1.118

Combined

337 912
overall mean
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Most students sleep during the lesson when it is hot had (13.8%) of the teachers
indicating that this occurs rarely or sometimes with (86.2%) indicating it happens
frequently. For the students, 17.8% said it never happens, with (64.4%) saying it occurs
rarely or sometimes and (31.7%) saying it happens frequently or always. Some students
are bullied in class had (48.3%) of the teachers saying it occurs rarely or sometimes and
(51.7%) saying it happens frequently or always. For the students (28.8%) said it never
happens while (63.5%) said it occurs rarely or sometimes and (7.6%) saying it happens
frequently or always. Some students take properties of other students without their
permission had (10.4%) of the teachers saying it occurs rarely or sometimes and (89.6%)
saying it happens frequently or always. Among the students (6.3%) said it never happens
while (43.8%) said it occurs rarely or sometimes and (50.0%) saying it happens

frequently or always.

Some students are teased verbally in class had (27.6%) of the teachers saying it occurs
rarely or sometimes and (72.4%) saying it happens frequently or always. Among the
students (30.8%) said it never happens while (52.9%) said it occurs rarely or sometimes
and (16.3%) saying it happens frequently or always. Some students make noise while
others are reading had (13.8%) of the teachers saying it occurs rarely or sometimes and
(86.2%) saying it happens frequently or always. Among the students (6.3%) said it never
happens while (59.6%) said it occurs rarely or sometimes and (34.2%) saying it happens
frequently or always. Some students disrupt others while trying to complete their
assignment had (6.9%) of the teachers saying it occurs rarely or sometimes and (93.1%)
saying it happens frequently or always. Among the students (15.4%) said it never

happens while (53.8%) said it occurs rarely or sometimes and (30.8%) saying it happens
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frequently or always.

Some students abuse drugs in class had 65.5 of the teachers saying it occurs rarely or
sometimes and 34.5 saying it happens frequently or always. Among the students 70.7%
said it never happens while 25.8% said it occurs rarely or sometimes and (3.8%) of
them saying it happens frequently or always. Some students use bad language when
talking to one another had (6.9%) of the teachers saying it occurs rarely or sometimes
and (93.1%) saying it happens frequently or always. Among the students (8.2%) said it
never happens while (81.2%) said it occurs rarely or sometimes and (10.6%) saying it
happens frequently or always. Some students tickle others while in class had (13.8%) of
the teachers saying it occurs rarely or sometimes and (86.2%) saying it happens
frequently or always. For the students, (33.2%) said it never happens while (50.9%) said
it occurs rarely or sometimes and (15.8%) saying it happens frequently or always. Some
students shove desks while others are working had (17.2%) of the teachers saying it
occurs rarely or sometimes and (82.7%) saying it happens frequently or always. Among
the students, (37%) said it never happens while (46.6%) said it occurs rarely or

sometimes and (16.3%) saying it happens frequently or always.

The results on students’ disruptive behavior show that the students’ agreements with the
statements had lower means than that of the teachers. The results, except for the one on
drug abuse, agree with those of Greener (2020) who found students should be aware of a
teacher’s expectations and what will occur when they choose to meet those expectations
or not. They also agree with the findings by Sims (2021) that within the classrooms,
teachers were natural leaders and the ones that should oversee and regulate the learning

environment. Thus there is high level of student disruptive behavior in Kisauni Sub-
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County.

4.5 Physical Classroom Layout and Students’ Disruptive Behavior

The first objective of the study was to establish the relationship between Physical
classroom layout and Students’ disruptive behavior in mixed secondary schools in
Kisauni Sub County, Kenya .A five point Likert scale was used to rate the respondents of
this variables and it ranged from: 1=Never to 5=Always. The mean was used as a
parameter to assess the reactions the statements given. The closer the mean score on each
item to 5, the more the agreement to the statement while the scores below 2.5 would
indicate disagreement regarding the statement. Questionnaire items on physical
classroom layout were selected and their percentage scores computed and the means and

standard deviations determined. The findings were presented as shown in Table 14.
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Table 14
Mean and standard deviation between Physical Classroom Layout and students’

disruptive behavior

Students Responses Teachers Responses

Item Min Max Mean SD Min Max Mean SD

Students who interfere

others sit near each other

Teachers arrange

classroom to minimize 1 5 420 1.145 3 5 4.15 .864
crowding

Students who disrupt

others are usually in the 1 5 330 1474 2 5 4.00 964
same discussion group

Students who disrupt

others sit behind the rest 1 5 354 1454 2 5 328 1.192
in class

Desks for students who

disrupt other are placed 1 5 2.81 1455 2 5 3.72 1.279
closely

Sitting positions are

1 5 293 1.381 3 5 3.93 .593

never changed by the 1 5 293 1483 2 5 421 726
teacher during the entire

year

Students who disrupt

others tend to sit near the 1 5 310 1470 2 5 3.21 1.082
window

Students who disrupt

others tend to sit alone in 1 5 1.92 129 2 5 341 1.053

class

Overall mean 309 1.395 3.74 969

Combined mean 341 1.182

The results on the practices on physical classroom layout show that students had a higher
mean in their agreement to two of the statements. These are teachers arrange classroom
to minimize crowding, whereby the mean from the students was 4.20(SD = +1.145),

while that from the teachers was 4.15 (SD = +0.864). The other one was students who
66



disrupt others sit behind the rest in class which had a mean of 3.54 (SD = +1.454) from
the students and mean 3.28 (SD = +1.192) from the teachers. Students who disrupt others
tend to sit alone in class had the lowest mean observed among students with a mean of
1.92 (SD = +1.296) thus according to the students this happens only rarely. Among the
teachers, students who disrupt others are usually in the same discussion group had the
highest mean, 4.00 (SD = +0.964), as compared to that obtained from students of 3.30
(SD = 1.474) which means it happens frequently. This agrees with the findings by
Apostolou & Keramari (2020), that when students sit with group members, they can start
interacting with their classmates; they build better friendship and also become more
social. Educators are obliged to build positive relationship with all learners and help

them in feeling a sense of belonging to other learners.

The overall mean for students was 3.09 (SD = +1.395) while that for teachers was 3.74
(SD = +0.969). The combined mean was 3.41 (SD = +1.182) meaning that there is
frequent occurrence of physical classroom layout practices in the schools. The results
agree with those obtained from reviewed literature where it was found that the most
effective schools are those with a well- ordered environment and high academic
expectations (Peled et al., 2022). Also, it was shown that students in classrooms where
materials are organized and accessible have fewer disruptive behaviors than those in

classrooms where materials are disorganized and in disarray (David-Ferdon, 2021).
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Table 15

Physical Classroom Layout and their percentages on each item

I i M
tem Never  Rarely Sometime Frequently Always “ sp
Students who 0 0 6 19 4
Teach 393 593
interfere with OO (0%)  (0%)  (20.7%)  (65.5%)  (13.8%)
others sit near 39 49 46 35 39
293 1381
each other Students (¢ 000y (22.1%)  (221%)  (168)  (ssw) > 138
Teachers 0 0 8 7 12
Teach 415 864
arrange CACHES  0%) (0%) (27.6%)  (24.1%)  (41.4%) > 86
classroom to
6 18 29 30 125
minimize Students o o o o o 420 1.145
crowding 2.9%)  (8.7%)  (13.9%)  (14.4%)  (60.1%)
Students who 0 2 7 9 11
: Teach 4. 964
disruptothers ~ 13HETS o G0y 241%)  (31.0%)  (37.9%) 00 90
are usually in
the same 39 18 60 23 68
. . t t 330 1474
discussion Students 1o gop)  (8.7%)  (28.8%)  (111%)  (32.7%) !
group
Students who 0 11 5 7 6
disrupt others L SAPETS g0 37.9% 17.2% 241%)  (07%) 28 1192
p (0%) ( ) ( ) ( ) ( )
sit behind the 31 20 43 34 80
54 1454
rest in class Students 14000 (9.6%)  (207%  (163%) (38.5%) - 5
Desks for 0 8 4 5 12
students who TSRS g0y 27.6%)  (13.8%)  (172%) (@l 2 1270
disrupt other
50 47 50 15 46
are placed Students o4 000)  (22.6%)  (24.0%)  (72%)  (2.1%) o0 1493
closely
Sitting 0 1 2 16 10
positions are Teachers 0% 3.49% 6.9% 5520, 34.5% 421 726
(0%) ( ) ( ) ( ) ( )
never changed
by the teacher 53 25 64 15 51
during the Students o5 son)  (12.0%)  (308%)  (72%)  (4.5%) 00 1483
entire year
Students who 0 10 7 8 4
disruptothers LRS00y (345%)  40%)  (Q7.6%) (138%) o 1082
tend to sit near 41 32 63 10 62
the window Students 1900 (154%)  (303%)  (48%) (29.8%) -0 1470
Students who 0 5 14 7
0
disruptothers BTS00y (172%)  @83%)  SU03T) oy pe, 341 1053
tend to sit 11 48 13 15 18
aloneinclass U9 4sage  (230%) (63%)  (72%)  87%) o2 126
Overall mean Teachers 3.74  .969
Students 3.09 1.395
Combined 341 1.182
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overall mean

Students who interfere with others sit near each other had (20.7%) of the teachers saying
it occurs rarely or sometimes and (79.3%) saying it happens frequently or always.
Among the students (18.8%) said it never happens while (44.2%) said it occurs rarely or
sometimes and (35.6%) saying it happens frequently or always. Teachers arrange
classroom to minimize crowding had (27.6%) of the teachers saying it occurs rarely or
sometimes and (65.5%) saying it happens frequently or always. Among the student
respondents (2.9%) said it never happens while (22.6%) said it occurs rarely or

sometimes and (74.5%) saying it happens frequently or always.

Students who disrupt others are usually in the same discussion group had (31.1%) of the
teachers saying it occurs rarely or sometimes and (68.9%) saying it happens frequently
or always. Among the students (18.8%) said it never happens while (37.5%) said it
occurs rarely or sometimes and (43.8%) saying it happens frequently or always. Students
who disrupt others sit behind the rest in class had (55.1%) of the teachers saying it occurs
rarely or sometimes and (44.8%) saying it happens frequently or always. Among the
students (14.9%) said it never happens with (30.3%) saying it occurs rarely or sometimes

and (54.8%) saying it happens frequently or always.

Desks for students who disrupt other are placed closely had (41.4%) of the teachers
saying it occurs rarely or sometimes and (58.6%) saying it happens frequently or always.
Among the students (24%) said it never happens with (46.6%) saying it occurs rarely or
sometimes and (29.3%) saying it happens frequently or always. Sitting positions are

never changed by the teacher during the entire year had (10.3%) of the teachers saying it
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occurs rarely or sometimes and (89.7%) saying it happens frequently or always. Among
the students (25.5%) said it never happens, (42.8%) said it occurs rarely or sometimes
and (31.7%) saying it happens frequently or always. Students who disrupt others tend to
sit near the window had 58.6% of the teachers saying it occurs rarely or sometimes and
(41.4%) saying it happens frequently or always. Among the students (19.7%) said it
never happens while (45.7%) said it occurs rarely or sometimes and (34.6%) saying it
happens frequently or always. Students who disrupt others tend to sit alone in class had
(65.5%) of the teachers saying it occurs rarely or sometimes and (34.4%) saying it
happens frequently or always. Among the students (54.8%) said it never happens with
(29.4%) saying it occurs rarely or sometimes and (16%) saying it happens frequently or

always.

The results agree with those obtained from reviewed literature where it was found that
the most effective schools are those with a well- ordered environment and high academic
expectations (Hawkins et al., 2020). It was observed that students in classrooms where
materials are organized and accessible have fewer disruptive behaviors than those in

classrooms where materials are disorganized and in disarray (David-Ferdon, 2021).

4.5.1 Correlation Analysis
The relationship between physical classroom layout and students’ disruptive behavior
was analyzed using Pearson Moment Correlation Statistics. Analysis was tested a 0.05

alpha level with 2-tailed of significance. The results are presented in Table 16.
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Table 16

Correlation Analysis between Physical classroom layout and students’ disruptive

behaviour
Variable Students Disruptive Behavior
Pearson Correlation 305%*
Sig. (2-tailed) .000
Physical Classroom Layout N 237
Sig. (2-tailed) .866
N 237

The Pearson Correlation between Physical Classroom Layout and Students Disruptive
Behavior is .305 (p = .000<.05). This shows there is a weak correlation between Physical

Classroom Layout and Students Disruptive Behavior.

4.5.2 Regression Analysis
The influence of independent variable on the dependent variable was analysed using

linear regression model.

4.5.3 Model Summary

The strength of the association between the model and dependent variables is reported in
the model summary table. The linear correlation between the observed and model-
predicted values of the dependent variable is represented by R, the multiple correlation
coefficient. Its high value denotes a strong connection. The R squared value of the
multiple correlation coefficient is the coefficient of determination (Berk, 2020). The

findings are presented in Table 17.
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Table 17

Model Summary: Regression analysis between Physical Classroom Layout and

students’ disruptive behaviour

Model R R Square Adjusted R Square Std. Error of the
Estimate
1 .305a .093 .089 69761

a. Predictors: (Constant), Physical Classroom Layout

The model exhibits a goodness of fit, as shown by the adjusted R2 value of .089.
Accordingly, it can be inferred that changes in the independent variable of Physical
Classroom Layout account for about eight point nine per cent (8.9%) of the variability in
the Students Disruptive Behavior. As a result, there are additional elements that
contribute to the remaining (91.1%) of the diversity in Students Disruptive Behavior in

the mixed secondary schools in Kisauni Sub County, Kenya.

4.5.4 ANOVA
The significance of the model was analyzed using F statistics tested at 0.05 alpha level.

The results displayed in Table 18.

Table 18

ANOVA: Physical Classroom Layout and Student Disruptive Behaviour

Model Sum of Squares Df Mean Square F Sig.
1 Regression 11.754 1 11.754 24.152 .000b
Residual 114.366 235 487
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Total 126.120 236

a. Dependent Variable: Students Disruptive Behavior
b. Predictors: (Constant), Physical Classroom Layout

The F test can be used to determine whether the multiple regression model as a whole is

suitable (Blake & Gangestad, 2020). The F calculated value of 24.152 exceeds the F

table value of 3.942 (df. 1, 235, p=.000 < .05). This result is important because it

supports the discovery made by the regression model and shows that Physical Classroom

Layout is an important predictor of Students Disruptive Behavior.

4.5.5 Coefficients

Each independent variable was analyzed in terms of how it influences the dependent

variable. The results are displayed in Table 19.

Table 19

Coefficients: Physical Classroom Layout Students’ Disruptive Beyavior

Model Unstandardized Standardized T  Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 1.731 216 8.008 .000
1 Physical Classroom
328 .067 305 4914 .000

Layout

a. Dependent Variable: Students Disruptive Behavior

The model coefficient shows that Physical Classroom Layout is an important predictor of

Students Disruptive Behavior in the mixed secondary schools in Kisauni Sub County,

Kenya.

(B =.305, p=.000). The t value = 4.914 is also significant. To evaluate HO1 beta value
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and p-value for independent variable “physical classroom layout” was considered. The
beta value is 0.305 and the p-value is 0.000 since p = 0.000 (p-value is less than the
significance level of 0.05, we reject Hol. This suggests that there is statistically
significant relationship between Physical classroom layout and students’ disruptive

behavior in mixed secondary schools in Kisauni Sub-County, Kenya.

4.6 Classroom Control Practices by Prefects and Students’ Disruptive Behavior

The second of the study was to determine the relationship between classroom control
practices by prefect and students’ disruptive behavior in mixed secondary schools in
Kisauni Sub- County, Kenya. Descriptive analysis was computed using mean, standard
deviation and percentages and presented in Table 20 and 21.

Table 20

Classroom control practices by prefects with Mean and Standard Deviation on each Item

Students Responses Teachers Responses

Item Min Max Mean SD Min Max Mean SD

Our prefects report

students who are

disruptors to the class

teacher

Our class prefects

ensures that all students 1 5 2.00 1.272 4 5 486  .351
complete assignment
Prefects punish students
who misbehave in class
Prefects keep keys to

1 5 4.10 1.155 3 5 476 511

1 5 2.01 1.268 2 5 4.03 731

classrooms and 1 5 3.04 1.583 1 5 3.21 978
laboratories

Prefects guide and

counsel disruptors in 1 5 4.24 1.159 1 5 4.07 1.120
class

Prefects frisk students
suspected of
misbehaving before
entering class

Our prefect ensure that
all students do
assignment as instructed
by the teacher

1 5 2.93 1.476 2 5 3.66  .857

1 5 3.93 1.358 4 5 476 435
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Our prefects being the
role model, they behave

well and perform better ! > 224 1.480 3 5 4.69  .660

in class
Overall mean 3.06 1.344 4.26 .705
Combined mean 3.66 1.025

Evaluation of the results on classroom control practices by prefects shows that teachers
had higher means compared to students in all except one of the statements. This was in
Prefects guide and counsel disruptors in class whereby students had a mean of 4.24(SD =
+1.159) while teachers had a mean of 4.07 (SD = +1.120). Our class prefects ensures that
all students complete assignment had the highest disparity with students having a mean
of 2.00 (SD = +1.272) corresponding to rarely with teachers having a mean of 4.86 (SD
= +0.351) that corresponds to frequently. According to Rogowsky et al. (2020), teachers
should encourage students to complete assignments and to engage in other learning
activities. They should stick to rules set for completion of the assignment and let them be
responsible for themselves. Students who are attending to academic tasks cannot at the
same time be engaged in disruptive off- task behavior. Alqahtani, (2020) further said that
teachers should ensure that there is a clear communication of assignment, monitor their

progress and completion of assignments.

Overall mean for the students’ responses was 3.06 (SD = +1.344) while that for teachers
was 4.26 (SD = +0.705) with the combined mean being 3.66 (SD = +1.025). This means

that the respondents find the classroom control practices by prefects occur moderately.
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Table 21

Classroom Control Practices by Prefects and their percentages on each item

It
em Never Rarely Sometimes Frequently Always Mean SD
Our prefects 0 0 1 5 23
report students LA g0 0wy (34%)  (17.2%) (193%) 0 Sl
who are 8 1 48 27 114
disruptors to the Students 4.10 1.155
class teachor (3.8%)  (53%) (23.1%) (13.0%)  (54.8%)
Our prefects 0 0 0 4 25
report students Teachers (0%) (0%) (0%) (13.8%)  (36.2%) 4.86 .351
who are 106 40 33 13 16
disruptors to the Students . . . . . 2.00 1.272
lass teacher (51.0%) (192%) (15.9%) (6.3%)  (7.7%)
Prefects punish 0 1 4 17 7
Teach 403 731
students who Cachers  op)  (34%) (13.8%) (58.6%) (24.1%) 03 T3
misbehave in 106 34 45 5 18
tudent 201 1.268
class Students 51 005y (163%) (21.6%) (24%)  (8.7%) 6
Prefects keep 1 4 16 4 4
keys to Teachers 3 400y (13.8%) (552%) (13.8%) (138%) -0 978
classrooms and 57 20 52 15 64
laboratories Students 7 406)  (9.6%) (25.0%  (72%)  (30.8%) 04 1983
Prefects guide 1 2 5 8 13
Teach 407 112
and counsel Cachers 3 4o (6.9%) (172%) (7.6%) (448%) 7 0
disruptors in 5 24 18 30 131
424 1.1
class Students ) 4op)  (11.5%) (8.7%) (144%)  (63.0%) 59
Prefects frisk 0 2 11 11 5
Teach 66 .
students cachers  gos)  (6.9%) (37.9%) (37.9%) (172%) ¢ 87
suspected of
misbehaving 47 45 38 31 47
before entering WIS 5y oy (a160) (183%) (14.9%) (26%) 0 476
class
Our prefect
0 0 0 7 22
Teach 476 .4
ensure thatall - Teachers 0 g0l g0y a1y (75.0%) 0 A
students do
assignment as ) 1 1 1
instructed by the Students 0 6 3 33 08 3.93 1.358

o 9.6%) (7.7%) (14.9%) (15.9%)  (51.9%)
eacher
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Our prefects

; 0 0 3 3 23
lrf;‘;ilﬂlier;le Teachers oy (0%)  (103%) (103%) (79.3%) +69 660
behave well and
. 105 23 35 16 29
Ele;Sf;)rm better in Students (50.5% (11.1%) (168%) (7.7%) (13.9%) 2.24 1.480
Overall mean Teachers 4.26 .705
Students 3.06 1.344
Combined

3.66 1.025
overall mean

Our prefects report students who are disruptors to the class teacher had (3.4%) of the
teachers saying it occurs rarely or sometimes and (96.5%) saying it does happen
frequently or always. With respect to the students, (3.8%) said that it never occurs while
(28.4%) said it happens rarely or sometimes and (67.8%) said it happens frequently or
always. Our prefects report students who are disruptors to the class teacher had all
(100%) of the teachers saying it occurs frequently and always. Among the students,
(51%) said that it never occurs while (35.1%) said it occurs rarely or sometimes and
(14%) said it happens frequently or always. Prefects punish students who misbehave in
class had (17.2%) of the teachers saying it occurs rarely or sometimes and (82.7%)
saying it happens frequently or always. Among the students, (51%) said that it never
occurs while (37.9%) said it occurs rarely or sometimes and (11.1%) said it happens
frequently or always. Prefects keep keys to classrooms and laboratories had (3.4%) of the
teachers saying this never happens, (69%) saying it occurs rarely or sometimes and
(27.6%) saying it happens frequently or always. Among the students, (27.4%) said that it
never occurs while (34.6%) said it occurs rarely or sometimes and (38%) said it happens

frequently or always.

Prefects guide and counsel disruptors in class had (3.4%) of the teachers saying it never
happens, (24.1%) saying it occurs rarely or sometimes and (72.4%) saying it happens
frequently or always. Among the students, (2.4%) said that it never occurs while (20.2%)

said it occurs rarely or sometimes and (77.4%) said it happens frequently or always.
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Prefects frisk students suspected of misbehaving before entering class had (44.8%) of the
teachers saying it occurs rarely or sometimes and (55.2%) saying it happens frequently
or always. As per the students, (22.6%) said that it never occurs while (39.9%) said it
occurs rarely or sometimes and (37.5%) said it happens frequently or always. Our
prefects ensure that all students do assignment as instructed by the teacher had (100%) of
the teachers saying it happens frequently or always. Among the students, (9.6%) said that
it never occurs while (22.6%) said it occurs rarely or sometimes and (67.8%) said it
happens frequently or always. Our prefects being the role model, they behave well and
perform better in class had (10.3%) of the teachers saying it occurs rarely or sometimes
and (89.7%) saying it happens frequently or always. Among the students, (50.5%) said
that it never occurs while (27.9%) said it occurs rarely or sometimes and (21.6%) said it

happens frequently or always.

According to Holland et al. (2021), teachers should encourage students to complete
assignments and to engage in other learning activities. They should stick to rules set for
completion of the assignment and let them be responsible for themselves. Students who
are attending to academic tasks cannot at the same time be engaged in disruptive off-
task behavior. Algahtani, (2020) further said that teachers should ensure that there is a
clear communication of assignment, monitor their progress and completion of
assignments. This means that the respondents find the classroom control practices by

prefects occur moderately.

4.6.1 Correlation Analysis
The relationship between prefect classroom practices and students’ disruptive behavior
was analyzed using Pearson correlation statistics. The analysis was tested at 0.05 alpha

level with 2-tailed level of significance. The results are presented in Table 22.
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Table 22

Correlation Analysis between Classroom Control Practices by Prefects and Students’

Disruptive Behaviour

Variable Students Disruptive
Behavior
Pearson Correlation 305%*
Prefects’ Classroom Control Practices Sig. (2-tailed) .000
N 237

The Pearson Correlation between Prefects’ Classroom Control Practices and Students
Disruptive Behavior is .269 (p = .000<.05). This shows there is a weak correlation

between Prefects’ Classroom Control Practices and Students Disruptive Behavior.

4.6.2 Regression Analysis

Regression analysis was used to evaluate the influence of classroom control practices by
prefects on students’ disruptive behavior. The results are presented in the following

tables.

4.6.3 Model Summary

The strength of the association between the model and the dependent variable is reported
in the model summary table. The linear correlation between the observed and model-
predicted values of the dependent variable is represented by R, the multiple correlation
coefficient. Its high value denotes strong connection. The R squared value of the multiple
correlation coefficient is the coefficient of determination (Bartlett et al., 2020). The

findings are presented in Table 23.
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Table 23

Model Summary: Classroom Control Practices by Prefects and Students’ Disruptive

Behaviour
Model R R Square Adjusted R Square Std. Error of the
Estimate
1 .269a 073 .069 70553

a. Predictors: (Constant), Prefects’ Classroom Control Practices

The model exhibits a goodness of fit, as shown by the adjusted R2 value of .069.
Accordingly, it can be inferred that changes in the independent variable of Prefects’
Classroom Control Practices account for about six point nine per cent (6.9%) of the
variability in the Students Disruptive Behavior. As a result, there are additional elements
that contribute to the remaining (93.1%) of the diversity in Students Disruptive Behavior

in the mixed secondary schools in Kisauni Sub County, Kenya.

4.6.4 ANOVA
The model significance was tested at 0.05 test significance level and the finding

presented in Table 24.

Table 24

ANOVA: Classroom Control Practices By Prefects and Students’ Disruptive Behaviour

Model Sum of Squares Df Mean Square F Sig.
Regression 9.145 1 9.145 18.372 .000b
1 Residual 116.975 235 498
Total 126.120 236

a. Dependent Variable: Students Disruptive Behavior
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b. Predictors: (Constant), Prefects’ Classroom Control Practices

The F calculated value of 18.372 exceeds the F table value of 3.942 (df. 1, 235, p=.000 <
.05). This result is important because it supports the discovery made by the regression
model and shows that Prefects’ Classroom Control Practices is an important predictor of

Students Disruptive Behavior.

4.6.5 Coefficients
Each independent variable was analyzed in terms of how it influences the dependent

variable. The results are displayed in Table 25.

Table 25

Coefficients: Classroom Control Practices by Prefects and Students’ Disruptive

Behaviour
Model Unstandardized Standardized T  Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 1.894 209 9.044 .000
1 Prefects’ Classroom
273 .064 .269 4.286 .000

Control Practices

a. Dependent Variable: Students Disruptive Behavior

The model coefficient shows that Prefects’ Classroom Control Practices is an important
predictor of Students Disruptive Behavior in the mixed secondary schools in Kisauni Sub
County, Kenya ( = .269, p = .000). The t value = 4.286 is also significant. To test HO2,
we analyze the the beta value and associated p-value for independent variable

“classroom control practices by prefects.” The beta value is 0.269 and the p-value is
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0.086 since p = 000 (p-value is less than the significance level of 0.05, we reject Ho2.
This suggests that there is statistically significant relationship between classroom control
practices by prefects and students’ disruptive behavior in mixed secondary schools in
Kisauni Sub-County, Kenya. This result agree with Pedditzi al. (2020), where teachers
may suffer from exhaustion if they are not successful in their efforts to manage their
classrooms and facilitate a quiet environment and good possibilities for the students to

learn.

4.7 Academic engagement practices and Students’ Disruptive Behavior

The third objective was to determine the relationship between academic engagement
practices for students and students’ disruptive behavior in mixed secondary school in
Kisauni Sub- County, Kenya. Percentages were used in the analysis and presentation was

made in Table 26 and 27.
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Table 26

Academic Engagement Practices for Students and Their Mean with Standard Deviation

for Each Item

Students Responses

Teachers Responses

Item

Min

Max Mean

SD

Min

Max

Mean

SD

Students are encouraged by
the teacher to do
assignments

Teachers engage students in
copying notes

Teachers engage students in
group discussions

Teachers engage students in
doing private studies

Teachers engage bright
students in assisting the
weaker ones

Students are given extra
work to encourage them to
behave better

Teachers engage students in
drama when the assignment
is boring and difficult to be
done by students alone

Teacher contingent and
brief error corrections for
academic and social errors

By students doing
assignment correctly enable
teachers to understand
learners’ keenness in class

5 3.63

5 4.43

5 4.03

5 3.77

5 4.48

5 3.55

1.616

837

1.173

1.232

1.411

1.026

1.393

4.72

4.28

4.45

4.10

3.79

4.17

4.48

4.03

4.59

591

597

783

72

.819

.848

.688

981

568

Overall mean

4.00

1.241

4.29

738

Combined mean

4.15

990

The results on academic engagement practices for students showed the highest similarity

and agreement between the responses by teachers and students. For instance, responses
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for teachers engage students in doing private studies had mean 4.12 (SD = +1.232) from
the student responses and mean 4.10 (SD = +0.772) from teachers’ responses. Also
teachers engage bright students in assisting the weaker oneshad mean 3.77 (SD =
+1.411) from students’ responses and mean 3.79 (SD = +0.819). Students are
encouraged by the teacher to do assignments had the lowest mean among the students
responses at 3.63 (SD = +1.616) compared to responses from teachers with a mean of
4.72 (SD =+0.591). Overall mean for the student responses was 4.00 (SD = +1.241) and

4.29 (SD = +0.738) for the teachers. The combined mean was 4.15 (SD = +0.990).

Table 27

Academic Engagement Practices for Students and Their Percentages on Each Item

Item Sometime

Never  Rarely S Frequently Always Mean SD
Students are 0 0 2 4 23
Teach 472 591
encouraged G 0%)  (0%) 6.9%)  (13.8%)  (79.3%)
by the teacher 36
to do Students (173% 27 21 3 109 363 1616
assignments ( : °(13.9%)  (10.1%) (63%)  (52.4%)
Teachers 0 0 2 17 10
Teach 428 597
engage A 0%)  (0%) (6.9%) (58.6%)  (34.5%)
students in 0 5 32 40 131
: Student 443 837
copying notes T (0.6%)  (2.4%)  (15.4%)  (192%)  (63.0%
Teachers 0 0 5 6 18
Teach 445 783
engage CNES 0% 0%)  (172%)  (207%)  (62.1%)
students in
5 21 46 26 110
group Students 4.03 1.173
2.4%)  (10.1° 22.19 12.59 52.99
discussions (2.4%)  ( %) ( %) ( %) ( 70)
Teachers 0 0 7 12 10
Teach 410 772
engage GRS 0%)  (0%)  (24.1%)  (41.4%)  (34.5%)
students in
8 24 26 27 123
ing pri tudent 412 1232
doingprivate  Students 5 co (11500 (12.5%)  (13.0%)  (59.1%) 3
studies
Teachers 0 0 13 9 7
. Teach : 81
engage bright  TSANETS 0 00ny  asw)  (BLov)  (41%) o0 8D
students in 2
assistingthe — Sudents (10.6% + ! 2 397 1an
wosker opeg | dents € : ©9.6%)  (20.7%)  (10.1%)  (49.0%) '
Students are 1 5 11 12
Teachers 0(0% 417 848
given extra cachers 000%) 34000 (172%)  (37.9%)  (414%)
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work to

encourage Students 5(2.4% 15 8 27 153
them to ) (7.2%) (3.8%) (13.0%) (73.6%)
behave better

448 1.026

Teachers

0 0 3 9 17
engage Teach 448  .688
students in R 0%)  (0%)  (103%)  (31.0%)  (58.6%)

drama when
the
assignment is

; 2
boring and > 27 38 45 73

i t '0 . .
difficulttobe  Students (12.0% 5 00 (e300 (216%)  (G51%) o0 139

done by )
students
alone

Teacher 0 ) 7 8 12

- Teach . .
Cozt:lge;“ cachers o) (6.9%)  (241%)  (7.6%) (@414 03 981
an 11

error
corrections

for academic ~ Students - - - - - - -
and social

errors

By students 0 0 1 10 18

doing Teachers 459 568
assignment (0%) (0%) (3.4%) (34.5%) (62.1%)

correctly
enable
teachers to
understand Students - - - - - - -
learners’

keenness in

class

Overall mean Teachers 4.29 738

Students  4.00 1.241

Combined

4.15 .990
overall mean

Students are encouraged by the teacher to do assignments had 6.9% of the teachers
saying it occurs rarely or sometimes and (93.1%) saying it happens frequently or always.
For the students, 17.3% said it never happens, (24%) said it occurs rarely or sometimes
and 58.7% said it happens frequently or always. Teachers engage students in copying

notes had 6.9% of the teachers saying it occurs rarely or sometimes and (93.1%) saying it
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happens frequently or always. For the students, (17.8%) said it occurs rarely or
sometimes and (82.2%) said it happens frequently or always. Teachers engage students
in group discussions had (17.2%) of the teachers saying it occurs rarely or sometimes
and (82.8%) saying it happens frequently or always. For the students, 2.4% said it never
happens, (32.2%) said it occurs rarely or sometimes and (65.4%) said it happens
frequently or always. Teachers engage students in doing private studies had (24.1%) of
the teachers saying it occurs rarely or sometimes and (75.9%) saying it happen
frequently or always. For the students, (3.8%) said it never happens, (24%) said it occurs
rarely or sometimes and (72.2%) said it happens frequently or always. Teachers engage
bright students in assisting the weaker ones had (44.8%) of the teachers saying it occurs
rarely or sometimes and (55.2%) saying it happens frequently or always. For the
students, (10.6%) said it never happens, (30.3%) said it occurs rarely or sometimes and

(59.1%) said it happens frequently or always.

Students are given extra work to encourage them to behave better had (20.6%) of the
sampled teachers saying it occurs rarely or sometimes and (79.3%) saying it happens
frequently or always. For the students, (2.4%) said it never happens, (11%) said it occurs
rarely or sometimes and (86.6%) said it happens frequently or always. Teachers engage
students in drama when the assignment is boring and difficult to be done by students
alone had (10.3%) of the teachers saying it occurs rarely or sometimes and (89.6%)
saying it happens frequently or always. For the students, (12%) said it never happens,
(31.3%) said it occurs rarely or sometimes and (56.7%) said it happens frequently or

always.

Teacher contingent and brief error corrections for academic and social errors had (31%)

of the teachers saying it occurs rarely or sometimes and (69%) saying it happens
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frequently or always. By students doing assignment correctly enable teachers to
understand learners’ keenness in class had (3.4%) of the teachers saying it occurs rarely
or sometimes and (96.6%) saying it happens frequently or always. These last two

questions were not presented to the students.

4.7.1 Correlation Analysis
The relationship between academic engagement practices and students’ disruptive
behavior was analyzed using Pearson correlation statistics. The analysis was tested at

0.05 alpha level with 2-tailed level of significance. The results are presented in Table 28.

Table 28

Correlation Analysis between Academic Engagement Practices and Students’ Disruptive

Behaviour
Variable Students Disruptive
Behavior
Pearson Correlation -.089
Academic Engagement Practices
Sig. (2-tailed) 174
N 237

The Pearson Correlation between Academic Engagement Practices and Students
Disruptive Behavior is -.089 (p = .174>.05). This shows there is a weak negative but
insignificant correlation between Academic Engagement Practices and Students

Disruptive Behavior.

4.7.2 Regression Analysis
The influence of independent variable on the dependent variable was analyzed using

linear regression model.
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4.7.3 Model Summary

The strength of the association between the model and the dependent variable is reported
in the model summary table. The linear correlation between the observed and model-
predicted values of the dependent variable is represented by R, the multiple correlation
coefficient is the coefficient of determination (Hannay, 2020).The findings are presented
in Table 29.

Table 29

Model Summary: Academic Engagement Practices and Students’ Disruptive Behaviour

Model R R Square Adjusted R Square Std. Error of the
Estimate
1 .089a .008 .004 72970

a. Predictors: (Constant), Academic Engagement Practices

The model exhibits a goodness of fit, as shown by the adjusted R2 value of .004.
Accordingly, it can be inferred that changes in the independent variable of Academic
Engagement Practices account for about four per cent (4%) of the variability in the
Students Disruptive Behavior. As a result, there are additional elements that contribute to
the remaining (96%) of the diversity in Students Disruptive Behavior in the mixed

secondary schools in Kisauni Sub County, Kenya.

4.7.4 ANOVA for Academic Engagement Practices
The model significance was tested at 0.05 test significance level and finding presented in

Table 30.

Table 30

ANOVA: Academic Engagement Practices and Students’ Disruptive Behaviour

Model Sum of Squares Df Mean Square F Sig.
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Regression 991 1 991 1.862 .174b
1 Residual 125.128 235 532
Total 126.120 236

a. Dependent Variable: Students Disruptive Behavior

b. Predictors: (Constant), Academic Engagement Practices

The F calculated value of 1.862 is lower than the F table value of 3.942 (df. 1, 235,
p=.174 >.05). This result is important because it supports the discovery made by the
regression model and shows that Academic Engagement Practices is not an important

predictor of Students Disruptive Behavior.

4.7.5 Coefficients
Each independent variable was analyzed in terms of how it influences the dependent

variable. The results are displayed in Table 31.

Table 31

Coefficients: Academic Engagement Practices and Students’ Disruptive Behaviour

Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 3.192 312 10.216 .000

1 Academic Engagement
‘ -.104 .076 -.089 -1.364 174
Practices

a. Dependent Variable: Students Disruptive Behavior

The model coefficient shows that Academic Engagement Practices is not an important

predictor of Students Disruptive Behavior in the mixed secondary schools in Kisauni Sub
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County, Kenya (B = -.104, p =.174>.05). The t value = -1.364 also shows that it is not
significant. To test HO3, the researcher examined the beta value and associated p-value
for independent variable “Academic engagement practices.” The beta value is -0.104 and
the p-value is 0.174 since p < 0.05(p-value is greater than the significance level of 0.05,
we accept Ho3. This suggests that there is no statistically significant relationship
between implementation of classroom rules and students’ disruptive behavior in mixed

secondary schools in Kisauni Sub-County, Kenya.

4.8 Classroom Behavior Modification Techniques and Students’ Disruptive
Behavior

The forth objective was to determine the relationship between classroom behavior

modification techniques and students’ disruptive behavior in mixed secondary schools in

Kisauni Sub- County, Kenya. Mean and percentages were used in the analysis and

presentation was made in table 32 and 33.

Table 32

Classroom Behavior Modification Techniques and mean with Standard Deviation on

Each Item
Students Responses Teachers Responses

Item Min Max Mean SD Min Max Mean SD
Students who do not

disrupt others are given 1 5 2.83 1.335 2 5 3.61 .832
rewards

Students who do not

disrupt others in class 1 5 2.59 1.398 2 5 3.73 701

are reinforced verbally
Teachers give
punishment to students
who disrupt others in
class

Teachers try to remove

5 3.36 1.650 3 5 4.07 153

5 4.27 1.152 3 5 4.10 817

undesirable situations
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facing students to avoid
disruptive behavior
Teachers use
contingency contracting
as an alternative to
suspension of disruptors
Most students prefer
application of premack
principle when they 1 5 3.47
misbehave than

punishment

1 5 3.74

1.266

1.383

4.07

4.28

799

.996

Overall mean 3.38

1.364

3.98

816

Combined mean

3.68

1.090

Further analysis was done on results on classroom behavior implementation practices.
These showed that teachers’ responses means were higher than those for students for all
but one of the statements. Teachers try to remove undesirable situations facing students
to avoid disruptive behavior had mean 4.27 (SD = +1.152) on the students’ responses
compared to mean 4.10 (SD = +0.817) from the teachers’ responses. Among the
students, the response with the lowest mean was students who do not disrupt others in
class are reinforced verbally, mean 2.59 (SD = +1.398). This is as compared to mean
3.73 (SD = +0.701) for the responses from the teachers. The results agree with the tenets
of Operant conditioning theory as it helps to reduce the disruptive behavior of the

students and increase the positive behavior (Aaas, 2021).

The highest mean observed among the teachers related to the statement most students
prefer application of Premack principle when they misbehave than punishment, mean
4.28 (SD = +0.996). For this statement the mean of the responses from the students was
3.47 (SD = +1.383). The overall mean for the responses from the students was 3.38 (SD
= +1.364) while that from teachers was 3.98 (SD = +0.816). The combined mean was

3.68 (SD = +1.090). The results agree with Operant conditioning theory which states that
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helps to reduce the disruptive behavior of the students and increase the positive behavior

(Gregory et al., 2023).

Table 33

Classroom Behavior Modification Techniques and their Percentages on each item

Item Never  Rarely Som:tlme Freq}lllentl Always MI::a D
Students who 3
Teacher 0 11 11 4
do not disrupt 10.3° 361 .832
O?h:fs ar‘:r;ipv L 0% ; P (37.9%)  (37.9%)  (13.8%)
rewards 41 40
Students  (19.7%  (19.2% 82 3 42 2.83  1.335
: : (39.4%) (14%)  (20.2%)
:tude:lgs_ Wh"t Teacher 0 2 8 16 3 N
th:fs inlscl;::s s (0%)  (6.9%) (27.6%)  (552%)  (103%) ‘
are reinforced 74
18 59 34 23
¢ 6° 2. 1.
verbally Students (35)6/° 87%)  (284%)  (163%) (111%) > 1398
Tea;};ers gi:e Teacher 0 0 7 13 9 p07 753
S&rgsn:i:hoo s 0%)  (0%)  (24.1%)  (44.8%) (31.0%) '
disrupt others in 42 43 11 23 29
0 0
class Students (20524, (20574) 63% (L%  (425%) 336  1.650
Teachers try to
remove Teacher 0 0 8 10 11 410 317
undesirable s 0%)  (0%)  (27.6%)  (345%)  (37.9%) :
situations
facing students
to avoid 8 12 33 18 137
T Student 427 1.152
disruptive UOCS T (38%)  (5.8%)  (15.9%)  (87%)  (65.9%)
behavior
Teachers use
contingency Teacher 0 0 8 . 10 4.07 799
contracting as° 0%)  (0%)  (27.6%)  (37.9%)  (34.5%) '
an alternative to 1 29 47 37 ’4
suspension of Student: 13.99 374 1.266
Hspenst udents 53y (39% o0 6oy (17.8%)  (40.4%)

disruptors

)
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Most students
prefer Teacher 0 2 5 5 17

428  .996
application of s 0%)  (6.9%) (172%)  (172%)  (58.6%)
premack
principle when 57
they misbehave 13 34 28 76
Student 27.49 347 1.383
than HEEE 6.30%) ()/° (163%)  (13.5%)  (36.5%)
punishment
Overall mean Teachers 3.98 816
Students  3.38 1.364
Combined

3.68 1.090
overall mean

Students who do not disrupt others are given rewards had 48.2% of the teachers saying it
occurs rarely or sometimes and 51.8% saying it happens frequently or always. Among
the student respondents, 19.8% said it never happens, 58.6% said it occurs rarely or
sometimes and 21.6% said it happens frequently or always. Students who do not disrupt
others in class are reinforced verbally had 34.5% of the teachers saying it occurs rarely
or sometimes and 65.5% saying it happens frequently or always. Among the student
respondents, 35.6% said it never happens, 37% said it occurs rarely or sometimes
and 27.4% said it happens frequently or always. Teachers give punishment to students
who disrupt others in class had 24.2% of the teachers saying it occurs rarely or
sometimes and 75.8% saying it happens frequently or always. Among the student
respondents, 20.2% said it never happens, 26% said it occurs rarely or sometimes and

53.8% said it happens frequently or always.

Teachers try to remove undesirable situations facing students to avoid disruptive
behavior had 27.6% of the teachers saying it occurs rarely or sometimes and 72.4% of
them saying it happens frequently or always. Among the student respondents, 3.8% said
it never happens, 21.8% said it occurs rarely or sometimes and 74.6% said it happens
frequently or always. Teachers use contingency contracting as an alternative to

suspension of disruptors had 27.6% of the teachers saying it occurs rarely or sometimes
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and 72.4% saying it happens frequently or always. Among the student respondents, 5.3%
said it never happens, 36.5% said it occurs rarely or sometimes and 58.2% said it
happens frequently or always. Most students prefer application of Premack Principle
when they misbehave than punishment had 24.2% of the teachers saying it occurs rarely
or sometimes and 75.8% saying it happens frequently or always. Among the student
respondents, 6.3% said it never happens, 43.7% said it occurs rarely or sometimes and

50% said it happens frequently or always.

The results agree with Operant conditioning theory which states that helps to reduce
the disruptive behavior of the students and increase the positive behavior (Nickerson,
2022). They also agree with the findings by Ryan (2020) that many teacher education
programs expose pre-service teachers to numerous strategies for managing students’
behavior because the most challenging aspect of teaching continues to be classroom
management and disruption. Warren et al. (2021) also found that the Premack principle
promotes less-desired activities by linking them to more- desired activities. According to
him, great emphasis should be placed on catching students doing welll and then

providing appropriate feedback and reinforcement.

4.8.1 Correlation Analysis

The relationship between classroom behavior modification techniques and students’
disruptive behavior was analyzed using Pearson moment correlation statistics. The
analysis was tested at 0.05 alpha level with 2-tailed level of significance. The result were

presented in Table 34.
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Table 34

Correlation Analysis between Classroom Behaviour Modification Techniques and

Students’ Disruptive Behaviour

Variable Students Disruptive Behavior
Classroom Behavior Modification Pearson Correlation 020
Techniques Sig. (2-tailed) 7156

N 237

The Pearson Correlation between Classroom Behavior Modification Techniques and
Students Disruptive Behavior is .020 (p = .756>.05). This shows there is a weak but
insignificant correlation between Classroom Behavior Modification Techniques and

Students Disruptive Behavior.

4.8.2 Regression Analysis
The influence of independent variable on the dependent variable was analyzed using

linear regression model.

4.8.3 Model Summary

The strength of the association between the model and the dependent variable is reported
in the model summary table. The linear correlation between the observed and model-
predicted values of the dependent variable is represented by R, the multiple correlation

coefficient is the coefficient of determination (Hannay, 2020).The findings are presented

in Table 35.
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Table 35

Model Summary: Classroom Behavior Modification Techniques and Students’

Disruptive Behavior

Model R R Square Adjusted R Square Std. Error of the
Estimate
1 .020a .000 -.004 73243

a. Predictors: (Constant), Classroom Behavior Modification Techniques

The model exhibits a goodness of fit, as shown by the adjusted R2 value of -.004.
Accordingly, it can be inferred that changes in the independent variable of Physical
Classroom Layout Classroom Behavior Modification Techniques account for about four
per cent (4%) of the variability in the Students Disruptive Behavior. As a result, there are
additional elements that contribute to the remaining 96% of the diversity in Students

Disruptive Behavior in the mixed secondary schools in Kisauni Sub County, Kenya.

4.8.4 ANOVA
The model significance was tested at 0.05 test significance level and the finding

presented in Table 36.

Table 36

ANOVA: Classroom Behavior Modification Techniques and Students’ disruptive

Behaviour
Model Sum of Squares Df Mean Square F Sig.
Regression .052 1 052 .097 .756b
1 Residual 126.068 235 536
Total 126.120 236

a. Dependent Variable: Students Disruptive Behavior
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b. Predictors: (Constant), Classroom Behavior Modification Techniques

The F calculated value of .097 is lower than the F table value of 3.942 (df. 1, 235, p=.756
>.05). This result is important because it supports the discovery made by the regression
model and shows that Classroom Behavior Modification Techniques are not an important

predictor of Students Disruptive Behavior.

4.8.5 Coefficients
Each independent variables was analyzed in terms of how it influences the dependent

variable. The results are displayed in Table 37.

Table 37

Coefficients: Classroom Behavior Modification Techniques and Students’ Disruptive

Behaviour
Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 2.695 248 10.848 .000
1 Classroom Behavior
Modification .022 .071 .020 311 756

Techniques

a. Dependent Variable: Students Disruptive Behavior

The model coefficient shows that Classroom Behavior Modification Techniques are not
an important predictor of Students Disruptive Behavior in the mixed secondary schools

in Kisauni Sub County, Kenya (B = .020, p =.756>.05). The t value = .311 also shows
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that it is not significant. To test HO4, the researcher examined the beta value and
associated p-value for independent variable “Classroom behavior modification
techniques.” The beta value is 0.020 and the p-value is 0.086 since p > 0.075(p-value is
greater than the significance level of 0.05, we accept Ho4. This suggests that there is no
statistically significant relationship between implementation of classroom rules and

students’ disruptive behavior in mixed secondary schools in Kisauni Sub-County, Kenya.

4.9 Implementation of Classroom Rules and Students’ Disruptive Behavior

The fifth objective was to determine the relationship between implementation of
classroom rules and students’ disruptive behavior and students’ disruptive behavior in
mixed schools in Kisauni Sub-County, Kenya. Percentages were used in the analysis and

presentation was made in table 38 and 39.

Table 38

Implementation of Classroom Rules with their mean and Standard Deviation

Students Responses Teachers Responses

Item Min Max Mean SD Min Max Mean SD
Teacher ‘ensures that §tudents 1 5 3199 1383 3 5 479 491
do not disrupt others in class
Teacher ensures that students 1 5 451 068 4 5 479 4
attend lessons regularly
Teacher ensures that students
are punctual in attending 1 5 4.54 952 4 5 438 494
lessons
Teacher ensures that students

) . 1 5 427 1157 5 5 5.00 .000
wear appropriate uniforms
All students are required to
attend prayer sessions in the 1 5 431 1.037 3 5 390 772
classroom
Teacher ensures that students
do not carry unauthorized 1 5 372 1441 3 5 445  .632
foodstuff to the classroom
Teacher ensures that students 1 5 3.86 1.480 2 5 4.21 861

98



are frisked before attending
class
Teacher don’t allow students

to bring phones in the class > 340 1.683 3 > 479 1

Teacher do not allow students
to be visited by people other
than parents/guardian during
lunch hours

Teacher ensures students do

1 5 275 1756 3 5 4.31 541

. 5 3.68 1578 2 5 438 942
not use toilets for drug abuse

Overall mean 3.90 1.344 4.50 .564

Combined mean 4.20 .954

There were also results on the responses of the students and teachers regarding
implementation of rules of classroom behavior. Among the students’ responses, teacher
ensures that students are punctual in attending lessons had the highest mean 4.54 (SD =
+0.952) compared to the corresponding response by teachers with mean 4.38 (SD =
+0.494). For the teachers’ responses, the highest mean related to the statement, teacher
ensures that students wear appropriate uniforms, with mean 5.00 (SD = +0.000). The
corresponding responses by students had mean 4.27 (SD = +1.157). For the students, the
statement, teacher ensures that students are punctual in attending lessons had the highest

mean at 4.54 (SD = +0.952), while for the teachers it was 4.38 (SD = +0.494).

Overall mean from the students’ responses was 3.90(SD = +1.344) while that for
teachers was 4.50 (SD = +0.564) with the combined mean being 4.20 (SD = +0.954).
The study results concur with those of Skinner & Pitzel (2012) who postulated that
human behavior is learned and can be modified and that behavior continues because they
are reinforced (Rafi et al., 2020). It further agrees with Bruhn et al. (2020), who averred

that operant conditioning seeks to modify overt or observable behaviors.
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Table 39

Implementation of Classroom Rules and their Percentages on each Item

Item

Sometime

Frequent

Mea

Never  Rarely S | Always a SD
y
Teacher 0 0 1 4 24
ensures that PSS 0%) %) (A% (38%) 28w 0 A
students do
not disrupt 20 15 34 17 122
399 1383
others in Students g 6v0)  (72%)  (163%)  (82%)  (58.7%)
class
Teacher o 0 0 6 23
4, 412
ensures that A0S O 0 oty 93w T
students
3 8 41 147
)
attenld llessons Students (4.3%) (1.4%) (3.8%) (19.7%) (70.7%) 451 .968
regularly
Teacher 0 0 0 18 11
4, 494
ensures that NS 0% 0% %) 621%)  @Tow Y
students are
punctual in 8 20 24 0 156 454 )
attending Students 3 g00)  (96%)  (11.5%) %) (750w Y%
lessons
Teacher 0 0 0 0 29
ensures that TS 0%)  0%)  (0%) 0% (oo 00 00
students wear Students 10 8 34 20 136 427 1157
appropriate (48%) (3.8%)  (16.3%) (9.6%)  (654%) '
uniforms
All students 0 0 10 12 7
. . 772
are required Teachers oo 0oy (45w @l4w)  arw 00 T
to attend
prayer 8 3 32 38 127
o 431 1.
sessions in Students 3o (14%)  (154%)  (183%)  (611%) 037
the classroom
Teacher 0 0 2 12 15
445 632
ensures that  C2PES 00 (0%) (6.9%)  (41.4%)  (51.7%)
students do
not carry
. 23 25 39 21 100
‘fma('i‘tthotrﬁzed Students 1 100 (12.0%)  (18.8%)  (10.1%) @s1%) o2 144
00 (0] (¢
classroom
Teacher 0 1 5 10 13
421 861
ensures that  LCRMCTS ol Gav (172%)  (34.5%)  (44.8%) 86
students are
frisked before 24 23 31 11 119
attending Students 1y 5o (111%)  (149%)  (53%)  (572%) o0 1480
class
Teacher Teachers 0 0 1 4 24 4.79 491
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on't allow () 0 4% 8% 8%
don’t all 0%)  (0%) (4%)  (13.8%)  (82.8%)
students to 50 25 17 23 93
l.armgphones Students (24.0%) (12.0%) (8.2%) A11%)  (33.7% 340 1.683
in the class
Teacher do
not allow 0 0 1 18 10

431 541
sudents tobe TS 0%) %) QA% 621%)  Gasw) L0
visited by
people other
than

85 26 2 5 70

2. 1.
parents/guard - Students 1 00 o500 (06%) 4% (37w 2 1750
ian during
lunch hours
Teacher 0 1 6 3 19

438 942
CnSUres Teachers o) (34%)  (207%)  (103%)  (65.5%) ?
students do
not use toilets 46 5 11 54 92

. 1.
for drug Students ) 100y 4%)  (53%)  (6.0%) (@420 8 1578
abuse
Overall mean Teachers 4.50 .564

Students 390 1.344

Combined 420 954

overall mean

Teacher ensures that students do not disrupt others in class had 3.4% of the teachers

saying it occurs rarely or sometimes and 96.6% saying it happens frequently or always.

Among the student respondents, 9.6% said it never happens, 23.5% said it occurs rarely

or sometimes and 66.9% said it happens frequently or always. Teacher ensures that

students attend lessons regularly had 100% of the teachers saying it happens frequently

or always. Among the student respondents, 4.3% said it never happens, 5.2% said it

occurs rarely or sometimes and 90.4% said it happens frequently or always. Teacher

ensures that students are punctual in attending lessons had 100% of the teachers saying it

happens frequently or always. Among the student respondents, 3.8% said it never

happens, 21.1% said it occurs rarely or sometimes and 75% said it happens frequently or
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always.

The response to the statement that the students wear appropriate uniforms had 100% of
the teachers saying it happens frequently or always. Among the student respondents,
4.8% said it never happens, 20.1% said it occurs rarely or sometimes and 75% said it
happens frequently or always. All students are required to attend prayer sessions in the
classroom had 34.5% of the teachers saying it occurs rarely or sometimes and 65.5%
saying it happens frequently or always. Among the student respondents, 3.8% said it
never happens, 16.8% said it occurs rarely or sometimes and 79.4% said it happens
frequently or always. Teacher ensures that students do not carry unauthorized food to the
classroom had 6.9% of the teachers saying it occurs rarely or sometimes and 93.1%
saying it happens frequently or always. From the student respondents, 11.1% said it
never happens, 30.8% said it occurs rarely or sometimes and 58.1% said it happens
frequently or always. Teacher ensures that students are frisked before attending class had
20.6% of the teachers saying it occurs rarely or sometimes and 79.4 saying it happens
frequently or always. Among the student respondents, 11.5% said it never happens, 26%

said it occurs rarely or sometimes and 62.5% said it happens frequently or always.

The statement that teacher does not allow students to bring phones in the class had 3.4%
of the teachers saying it occurs rarely or sometimes and 96.6% saying it happens
frequently or always. As per the student respondents, 24% said it never happens, 20.2%
said it occurs rarely or sometimes and 44.8% said it happens frequently or always.
Teacher does not allow students to be visited by people other than parents/guardian
during lunch hours had 3.4% of the teachers saying it occurs rarely or sometimes and
96.6% saying it happens frequently or always. Among the student respondents, 40.9%
said it never happens, 23.1% said it occurs rarely or sometimes and 36.1% said it

102



happens frequently or always. Teacher ensures students do not use toilets for drug abuse
had 24.2% of the teachers saying it occurs rarely or sometimes and 75.8% saying it
happens frequently or always. Among the student respondents, 22.1% said it never
happens, 7.7% said it occurs rarely or sometimes and 70.2% said it happens frequently or

always.

The study results concur with those of Skinner and Pitzel (2012) who postulated that
human behavior is learned and can be modified and that behavior continues because they
are reinforced (Rafi et al., 2020). It further agrees with Amemiya et al. (2020), who

averred that Operant conditioning seeks to modify overt or observable behaviors.

4.9.1 Correlation Analysis
disruptive behavior was analyzed using Pearson moment correlation statistics. The
analysis was tested at 0.05 alpha level with 2-tailed level of significance. The result were

presented in Table 34.

Table 40
Correlation Analysis between Implementation of Classroom Rules and Students’

Disruptive Behaviour

Variable Students Disruptive Behavior
Pearson Correlation 011
Implementation of Classroom Rules  Sig. (2-tailed) .866
N 237

The Pearson Correlation between Implementation of Classroom Rules and Students
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Disruptive Behavior is .011 (p = .866>.05). This shows there is a weak but insignificant
correlation between Implementation of Classroom Rules and Students Disruptive

Behavior.
4.9.2 Regression Analysis

The influence of independent variable on the dependent variable was analyzed using

linear regression model.
4.9.3 Model Summary

The strength of the association between the model and the dependent variable is reported
in the model summary table. The linear correlation between the observed and model-
predicted values of the dependent variables I represented by R, the multiple correlation
coefficient. Its high values denotes a strong connection. The R squared value of the
multiple correlation coefficient is the coefficient of determination (Chicco & Jurman,

2020). The findings are presented in Table 41.

Table 41

Model Summary: Implementation of Classroom Rules on Students’ Disruptive Behavior

Model R R Square Adjusted R Square Std. Error of the
Estimate
1 .Olla .000 -.004 73254

a. Predictors: (Constant), Implementation of Classroom Rules

The model exhibits a goodness of fit, as shown by the adjusted R2 value of -.004.

Accordingly, it can be inferred that changes in the independent variable of
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Implementation of Classroom Rules account for about four per cent (4%) of the
variability in the Students Disruptive Behavior. As a result, there are additional elements
that contribute to the remaining 96% of the diversity in Students Disruptive Behavior in

the mixed secondary schools in Kisauni Sub County, Kenya.

4.9.4 ANOVA for Implementation of Classroom Rules
The model significance was tested at 0.05 test significance level and the finding

presented in Table 42.

Table 42

ANOVA: Implementation of Classroom Rules and Students’ Disruptive Behavior

Model Sum of Squares Df Mean Square F Sig.
Regression 015 1 015 028 .866b
1 Residual 126.105 235 537
Total 126.120 236

a. Dependent Variable: Students Disruptive Behavior

b. Predictors: (Constant), Implementation of Classroom Rules

The F calculated value of .028 is lower than the F table value of 3.942 (df. 1, 235, p=.866
>.05). This result is important because it supports the discovery made by the regression
model and shows that Implementation of Classroom Rules is not an important predictor

of Students Disruptive Behavior.

4.9.5 Coefficients
Each independent variables was analyzed in terms of how it to the dependent variable.

The results are displayed in Table 43.
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Table 43

Coefficients: Implementation of Classroom Rules and Students’ Disruptive Behaviour

Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 2.712 347 7.821 .000
1 Implementation of
015 .086 011 169 866

Classroom Rules

a. Dependent Variable: Students Disruptive Behavior

The model coefficient shows that Implementation of Classroom Rules is not an

important predictor of Students Disruptive Behavior in the mixed secondary schools in

Kisauni Sub County, Kenya (B = .011, p =.866>.05). The t value = .169. The fifth

hypothesis 5 (Ho5) read there is no statistically significant relationship between

implementation of classroom rules and students’ disruptive behavior. To test HOS, the

researcher examined the beta value and associated p-value for independent variable

“Implementation of classroom rules.” The beta value is 0.011 and the p-value is 0.086

since p > 0.05(p-value is greater than the significance level of 0.05, we accept HoS. This

suggests that there is no statistically significant relationship between implementation of

classroom rules and students’ disruptive behavior in mixed secondary schools in Kisauni

Sub-County, Kenya.

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter contains the summary of the findings from the study, the conclusions made,

and its recommendations. This is with respect to the study variables: Practices on

physical classroom layout, Classroom control practices by prefects, Academic

Engagement practices for students, Classroom behavior implementation practices, and

106



Implementation of rules of classroom behavior and their influence on the dependent

variable, Students’ disruptive behavior, in Kisauni Sub County were examined.

5.2 Summary of the Findings
5.2.1 Relationship between Physical Classroom Layout and students’ disruptive
behavior

The results on relationship between physical classroom layout and students’ disruptive
behavior show that students had a higher mean in their agreement to two of the
statements. The overall mean for students was 3.09 (SD = +1.395) while that for teachers
was 3.74 (SD = +0.969). The combined mean was 3.41 (SD = +1.182). The Pearson
Correlation between Practices on Physical Classroom Layout and Student Disruptive
Behavior is .305 (p = .000<.05). This shows there is a moderately weak correlation
between Practices on Physical Classroom Layout and Students’ Disruptive Behavior.
The regression model coefficient shows that Practices on Physical Classroom Layout is
an important predictor of the Students’ Disruptive Behavior (B = .305, p =.000<0.05).
The t value = 4.914 is also significant. The null hypothesis that is no statistically
significant relationship between physical classroom layout and students’ disruptive
behavior in mixed secondary schools in Kisauni Sub-County, Kenya was rejected at 0.05

alpha level.

5.2.2 Relationship between Classroom Control Practices By Prefects and Students’
Disruptive Behavior

Evaluation of the results on classroom control practices by prefects shows that teachers

had higher means compared to students in all except one of the statements. Overall mean

for the students’ responses was 3.06 (SD = +1.344) while that for teachers was 4.26 (SD

= +0.705) with the combined mean being 3.66 (SD = +1.025). The Pearson Correlation
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between Prefects” Classroom Control Practices and Students’ Disruptive Behavior
is .269 (p = .000<.05). This shows there is a strong positive correlation between
classroom control practices by prefects and Students’ Disruptive Behavior. The
regression model coefficient shows that Prefects’ Classroom Control Practices is an
important predictor of the Student Disruptive Behavior (f = .269, p =.000<0.05). The t
value = 4.286 is also high and thus significant. The null hypothesis that there is no
statistically significant relationship between classroom control practices by prefects and
students’ disruptive behavior in mixed secondary schools in Kisauni Sub-County Kenya

was rejected at threshold of 0.05 alpha level.

5.2.3 Relationship between Academic Engagement Practices and Students’
Disruptive Behavior
The results on academic engagement practices for students showed the highest similarity
and agreement between the responses by teachers and students. Overall mean for the
student responses was 4.00 (SD = +1.241) and 4.29 (SD =+0.738) for the teachers. The
combined mean was 4.15 (SD = +0.990). The Pearson Correlation between Academic
Engagement Practices for students and Student Disruptive Behavior is -.089
(p = .174>.05). This shows there is a weak negative correlation between Academic
Engagement Practices for students and Student Disruptive Behavior. The regression
model coefficient shows that Academic Engagement Practices for students is a weak
negative predictor of the Student Disruptive Behavior (B = -0.089, p =.174>0.05). The t
value = -1.364, is also high and thus significant. The null hypothesis that there is no
statistically significant relationship between academic engagement practices and
students’ disruptive behavior in mixed secondary schools in Kisauni Sub County Kenya

was accepted at 0.05 alpha level.
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5.2.4 Relationship between Classroom Behavior Modification Techniques and
Students’ Disruptive behavior
Further analysis was done on results on classroom behavior modification techniques.
These showed that teachers’ responses means were higher than those for students for all
but one of the statements. The Pearson Correlation between Classroom Behavior
modification techniques and Students’ Disruptive Behavior is .020 (p = .756>.05). This
shows there is a very weak positive correlation between Classroom Behavior
modification techniques and Student Disruptive Behavior. The regression model
coefficient shows that classroom behavior modification techniques is an important
predictor of the Student Disruptive Behavior (B =.020, p =.756>0.05). The t value = .311
which indicates that the Classroom Behavior modification techniques variable is not a
significant predictor of Students’ Disruptive Behavior. The null hypothesis that there is
no statistically significant relationship between classrooms behavior modification
techniques by teachers and students’ disruptive behavior in mixed secondary schools in

Kisauni Sub-County Kenya was accepted at threshold of 0.05 alpha level.

5.2.5 Relationship between Implementation of Classroom Rules and Students’
Disruptive Behavior
The overall mean among the students was 2.63 (SD = +1.118) while the overall mean
among the teachers was 4.11 (SD = +0.706). The combined mean was 3.37 (SD =
+0.912). Thus there is high level of students’ disruptive behavior in Kisauni Sub-County.
The Pearson Correlation between student disruptive behavior and implementation of
classroom behavior rules is .011 (p = .000<.05). This shows there is a very weak
correlation between students’ disruptive behavior and implementation of classroom
behavior rules. The regression model coefficient shows that student disruptive behavior

is not an important predictor of the implementation of rules of classroom behavior (3
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= 011, p =.866>0.05). The null hypothesis that there is no statistically significant
relationship between implementation of classroom rules and students’ disruptive
behavior in mixed secondary schools in Kisauni Sub-County Kenya was accepted at 0.05

alpha level.

5.3 Conclusions
The following conclusions are based on the key findings of the study and in line with the

research objectives:

Evaluation of the responses on practices on physical classroom layout revealed that
students who interfere with others sit near each other, teachers arrange classroom to
minimize crowding, students who disrupt others are usually in the same discussion
group, students who disrupt others sit behind the rest in class, and desks for students who
disrupt other are placed closely together. It was also observed that sitting positions were
never changed by the teacher during the entire year, students who disrupt others tend to
sit near the window, and students who disrupt others tend to sit alone in class.

The study concludes that classroom control practices by prefects are handled well. This
is because prefects report students who are disruptors to the class teacher, class prefects
ensure that all students’ complete assignments, the prefects are involved in punishing
students who misbehave in class, and prefects generally keep keys to classrooms and
laboratories. Other results show that prefects are active in guiding and counseling
disruptors in class, and they are also involved in frisking students suspected of
misbehaving before entering class, and they also ensure that all students do assignment
as instructed by the teacher. Altogether, prefects being the role models, they behave well

and perform better in class.

On the academic engagement practices for students, the results indicated that indeed
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students are encouraged by the teacher to do assignments, teachers engage students in
copying notes, teachers engage students in group discussions, and teachers engage
students in doing private studies. The study also concludes that teachers engage bright
students in assisting the weaker ones, students are given extra work to encourage them to
behave better, and teachers engage students in drama when the assignment is boring and
difficult to be done by students alone. Teacher contingent and brief error corrections for
academic and social errors and by students doing assignment correctly enable teachers to

understand learners’ keenness in class.

Regarding the classroom behavior implementation practices, Students who do not disrupt
others are given rewards, students who do not disrupt others in class are reinforced
verbally, teachers give punishment to students who disrupt others in class, and teachers
try to remove undesirable situations facing students to avoid disruptive behavior. Also,
teachers use contingency contracting as an alternative to suspension of disruptors, and
most students prefer application of Premack principle when they misbehave than
punishment.

According to the implementation of classroom rules the study clarify that rules helps
learners to get a clear understanding of what is expected of them and understand clearly
the consequences of their behavior. Students are expected to attend class at least 80% of
the lesson and complete all assignment. Teachers should inspect ability which provide
clear behavioral expectation. Class teachers set rules and regulations for the proper
governing of the various lifestyles of students containing the dos and don’ts. Uniforms in
public schools reduce social barriers between students and encourage discipline. Prayers
enable all members of school community to behave properly and cooperate in teaching

and learning.
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The study results on students’ disruptive behavior show that most students sleep during
the lesson when it is hot, while some students are bullied in class, others take properties
of other students without their permission, some students are teased verbally in class,
some make noise while others are reading, there are incidences of some disrupting others
while trying to complete their assignment. Also, some students use bad language when
talking to one another, others tickle their colleagues while in class and some shove desks

while others are working. The students abuse drugs in class.

5.4 Recommendation

5.4.1 Recommendation policy and practise

Based on the main findings, the study makes a number of recommendations:

The first objective of this study was to establish the relationship between physical
classroom layout and students’ disruptive behavior. From the findings the study
recommended that policy makers and ministry of education should cooperate to make
policies that are in line with reflective of the diverse cultural and linguistic characteristics
of the students and be consistent with specific learner needs when dealing with physical

arrangement of classroom.

The second objective of this research was to establish the relationship between classroom
control practices by prefects and students’ disruptive behavior within mixed secondary
schools located in Kisauni Sub-County Kenya. Based on the results of this research,
suggestions were given to policy makers and ministry of education to facilitate training
of prefects in assisting to supervise of learners. The Prefect’s duty should be clearly
defined by classroom managers to avoid conflict with skills negotiation in order to
execute their duties as prefects. There should be school forums where all students are

involved and sensitized that prefects are there to help them in day to day running
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schools/classes since teachers alone cannot run all students effectively.

The third objective of the research was to establish the relationship between academic
engagement practices and students’ disruptive behavior. The study recommends that the
policy makers at government level to implement guidelines on academic engagement
practices which will have a positive impact on learning and that can hinder the
occurrence of disruptive behavior more often. Students should be actively engaged in
problem solving and applying new knowledge to real-world problems than textbooks to
be more motivated. Schools should also strongly encouraged to utilize students as

partners in decision making processes.

The fourth objective of the research was to establish the relationship between classroom
behavior modification techniques used by teachers and students’ disruptive behavior.
Report proposes that policy makers and the ministry of education to collaborate in
developing effective classroom behavior modification techniques used by teachers to
deal with any disruption that may occur in class. TSC to offer Pre-service to teachers
which should be exposed to behavior modification at the beginning of their preparation,
providing them with every possible opportunity to broadly relate behavior modification
principles and strategies to other course areas. This will accord them with a better
understanding and competences of behavior modification techniques thus teaching-

learning situation in the classroom would significantly improve.

The fifth objective of the study was to establish the relationship between implementation
of classroom rules and students’ disruptive behavior. The report concludes that
Classroom managers through the ministry of education should organize seminars and
forum for students on the importance of obeying classroom rules regulation. The head

teacher should coerce the class teacher into strictly implementing the set rule and
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regulations.

5.4.2 Suggestions for Further Study

Methods of maintaining student behavior is of paramount importance to students. There
is need to conduct research to find out the influence of methods of maintaining student
behavior on test score in classes in Kenya. Further studies also need to be carried on the
role of parents in maintaining student behavior in secondary schools. This is because
parents are called upon when their children are either suspended or expelled from school
due to students misbehaving in school. The same kind of study should be done in other

parts of Kenya to validate the current findings.
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APPENDICES
Appendix I: Questionnaire For Students

This questionnaire is aimed at collecting data on Relationship between classroom
management practices and students’ disruptive behavior in mixed secondary schools in
Kisauni sub County, Kenya. The researcher would like to assure you that the information
you provide will be treated in utmost confidence and only for academic purpose. The
questionnaire is divided into two sections A and B. Please respond to all items at

honestly and precisely as possible.
Section A: Demographic Details

1. Please indicate your age
13-15year [ |
16 -18 years [ ]

19 -21 years [ ]
21 years and above [ ]

2. Indicate the category of your school

Girls [ ]
Mixed [ ]

3. Is your school

Day [ ]
Boarding [ ]
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Section B: Student Disruptive Behavior
Using the key given choose or tick the right alternative that fits your opinion on the
students’ disruptive behavior as follows:

Key: A=Always F = Frequently S= Sometimes R =Rarely = N= Never

[tem A IF S R N

1 Most students sleep during the lessons

when it is hot

2 [Some students are bullied in class

3 [Some students take properties of other

students without their permission

4 Some students are abused verbally in class

5 Some students make noise in class

6 [Some students disrupt others while trying

to complete their assignment

7 Some students abuse drugs in class

8 [Some students use bad language when

talking to one another

9 [Some students tickle others while in class

10 [Some students shove desks while others

are working

Section C: Physical classroom layout
The Table below contains some statements about practices on physical classroom layout.
Tick or choose the level of agreement in each statement as appropriate by indicating as

follows:

Key: A=Always F = Frequently S= Sometimes R =Rarely = N= Never

[tem A [F S R N

1 [Students who interfer others sit near each other

2 [Teachers arrange classroom to minimize crowding

3 [Students who disrupt others are usuallyin the same

discussion group
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4 [Students who disrupt others sit behind the rests in class

5 |Desks for students who disrupt other are placed closely

6 [Sitting positions are never changed by the teacher during the

entire year

7  Students who disrupt others tend to sit near the window

8 [Students who disrupt others tend to sit alone in class

Section D: Classroom control practices by prefects
The table below has different statement concerning classroom control practices by
prefects. By use of a tick please indicate whether you have seen or heard it always,

frequently, sometimes or never with the following statement.

Key: A=Always F = Frequently S= Sometimes R=Rarely = N=Never

[tem A F S R N

1 | Our prefects report students who disrupt classroom activities

Our prefects punish students who disrupt others in class

Prefects keep keys to classrooms and laboratories

Prefects model good behavior in class

AN | W N

Our class prefects ensure that  all students

complete Assignments

7 | Prefects exercise authority in a responsible manner

8 | Prefects frisk students suspected of misbehaving before

entering class

Our prefect ensure that all students do assignment as

instructed by the teacher
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Section E: Academic Engagement practices for students
Using the key given choose or tick the right alternatives the fits your opinion on the
academic engagement practices for students.

Key: A=Always F = Frequently S= Sometimes R =Rarely = N= Never

[tem A F S R N

1 [Students are encouraged by the teacher to do assignments

Teachers engage students in copying notes

Teachers engage students in group discussions

Teachers engage students in doing private studies

Teachers engage bright students in assisting the weaker ones

AN | B W N

Students are given extra work to encourage them to behave

Better

7 [Teachers engage students in drama when the assignment is

difficult to students

Section F: Classroom Behavior modification techniques
The table below has different statements concerning classroom behavior modification

practices. By use A TICK

Key: A=Always F = Frequently S= Sometimes R =Rarely = N= Never

[tem A F S R N

1 [Students who do not disrupt others are given rewards

2 Students who do not disrupt others in class are reinforced

Verbally

3 [Teachers punish students who disrupt others in class

4 [Teachers try to remove undesirable situations facing students

to avoid disruptive behavior

5 [Teachers use contingency contracting as an alternative to

suspension of disruptors

6 [Most students prefer application of premack principle when

they misbehave than punishment
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Section G: Implementation of Classroom Rules
The table below contains statements about the implementation of rules of classroom

behavior. Choose or tick the right alternative as follows:

Key: A=Always F = Frequently S= Sometimes R =Rarely = N= Never

Item A F S R N

1 | Teachers ensure that students attend lessons regularly

2 | Teachers ensures that students are punctual in attending

Lessons

3 | Teachers ensures that student wear appropriate uniforms

4 | All students are required to attend prayer sessions in the

Classroom

5 | Teachers ensures that students do not carry unauthorized

foodstuff to the classroom

6 | Teachers ensures that students are frisked before attending

Class

7 | Teachers don‘t allow students to carry phones

8 | Teachers only allow students to be visited

by parent/ guardian during lunch hours

9 | Teachers ensures that students do use toilets for drug abuse
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Appendix II: Teachers’ Questionnaire

The Kabarak University, Faculty of Education ,

Department of Post- Graduate studies, Private Bag- 20157,

Kabarak.

Dear respondent,

Iam a Masters of Education student at Kabarak University. I am conducting a research to
collect data on Relationship between classroom management practices and students
disruptive behavior in mixed secondary schools in Kisauni sub County, Kenya. You have
been selected to take part in this study. I will be grateful if you will assist me by

responding to all Questions in the attached questionnaire.

Your name does not need to appear anywhere in the questionnaire. The information will
be kept confidential and will be used for academic research purpose only. Your co-

operation will be greatly appreciated.

Thanks in advance.

Yours sincerely, Mutua Mercy.
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Section A: Demographic information

1. Indicate your age
20 -30 years 31 —40years 41 —50 years 51 and above
2.State your Gender

Male ]:I Female

3. Tick your highest professional qualification

Diploma

Graduate (B.Ed)

BA/B sc with PDGE
Masters degree (M.Ed)

Section B: Student Disruptive behaviors
Using the key given choose or tick the right alternative that fits your opinion on the

forms of students* disruptive behavior as follows:

Key: A=Always F = Frequently S= Sometimes R =Rarely = N= Never

[tem A F S R N

1 [Most students sleep during the lesson when it is hot

2 [Some students are bullied in class

3 |Some students take properties of other students without

their permission

4 Some students are teased verbally in class

5 [Some students make noise while others are Reading

6 [Some students disrupt others while trying to complete

their assignment

7 Some students abuse drugs in class

8 [Some students use bad language when talking to one

another

9 [Some students tickle others while in class

10 Some students shove desks while others are working
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Section C: Practices on physical classroom layout
The Table below contains some statements about practices on physical classroom layout.
Tick or choose the level of agreement in each statement as appropriate by indicating as

follows:

Key: A=Always F =Frequently S= Sometimes R =Rarely = N= Never

[tem A|F|S| R | N

1 [Students who interfere others sit near each other

2 [Teachers arrange classroom to minimize crowding

3 [Students who disrupt others are usually in the same

discussion group

4 Students who disrupt others sit behind the rests in class

5 |Desks for students who disrupt other are placed closely

6 [Sitting positions are never changed by the teacher during the

entire year

7 |Students who disrupt others tend to sit near the window

8 [Students who disrupt others tend to sit alone in class

Section D: Classroom control practices by prefects
The table below contains statements about the classroom control practices by prefects.

Choose or tick the right alternative as follows:

Key: A=Always F = Frequently S= Sometimes R =Rarely = N= Never
Item A [F S R |N
1 Our prefects report students who are disruptors to the

class Teacher

2 Our class prefects ensures that all students

complete Assignment

3 Prefects punish students who misbehave in class

4 Prefects keep keys to classrooms and laboratories

5 Prefects guide and counsel disruptors in class

6 Prefects frisk students suspected of misbehaving before

entering class
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7 Our prefect ensure that all students do assignment as
instructed by the teacher
8 | Our prefects being the role model, they behave well and

perform better in class

Section E: Academic Engagement practices for students

Using the key given, choose or tick the right alternative that fits your opinion on the

academic engagement practices from students as follows:

Key: A=Always F = Frequently S= Sometimes R=Rarely = N=Never
Item A|F|S|R
1 Students are encouraged by the teacher to do assignments
2 | Teachers engage students copying notes
3 | Teachers engage students in group discussions
4 | Teachers engage students in doing private studies
5 | Teachers engage bright students in assisting the weaker
ones
6 | Teacher contingent and brief error corrections for academic
and social errors
7 | Students are given extra work to encourage them to behave
Better
8 | Teachers engage students in drama when the assignment is
boring and difficult to be done by students alone
9 | By students doing assignment correctly enable teachers to

understand learners‘ keenness in class
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Section F: Classroom Behavior implementation practices
The table below has different statements concerning classroom behavior modification

practices. . Choose or tick the right alternative as follows:

Key: A=Always F = Frequently S= Sometimes R =Rarely = N= Never

[tem A F S R N

1 Students who do not disrupt others are given rewards

2 | Those who disrupt others are punished

3 Students who do not disrupt others in class are reinforced

Verbally

4 | Teachers give punishment to students who disrupt others in

Class

5 | Teachers try to remove undesirable situations facing

students to avoid disruptive behavior

6 | Teachers use contingency contracting as an alternative to

suspension of disruptors

7 | Most students prefer application of premack principle when

they misbehave than punishment
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Section G: Implementation of rules of classroom behavior

The table below contains statements about the implementation of rules of classroom

behavior. Choose or tick the right alternative as follows:

Key: A=Always F = Frequently S= Sometimes R=Rarely = N=Never
Item A S R
1 | Teacher ensures that students do not disrupt others in class
2 | Teacher ensures that students attend lessons regularly
3 | Teacher ensures that students are punctual in attending
Lessons
4 | Teacher ensures that students wear appropriate uniforms
5 | All students are required to attend prayer sessions in the
Classroom
6 | Teacher ensures that students do not carry unauthorized
foodstuff to the classroom
7 | Teacher ensures that students are frisked before attending
Class
8 | Teacher don‘t allow students to bring phones in the class
9 | Teacher do not allow students to be visited by people other
than parents/guardian during lunch hours
10 | Teacher ensures students do not use toilets for drug abuse
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Appendix III: Map of Kisauni Sub-County
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